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1. Survey Objective s

In 2011,Mali faced aevere food crisi$ollowing a poor 20142012 crop yearparticularly in
the northern regions of the coumy (Tombouctou, Gao, and KidalBeginning in January
2012, a political security crisegccurred in additionthe food crisis,in the wake ofanarmed

rebellion in the North and aoupd & ®in Match of the same year

These two crises had seriousonsequencedor the quality of life ofpopulations in the
vulnerable northern regions The crises particularly affected thprovision of basic social
servi@s such as education and healtbyerely disruptinghe operationsof mostinstitutions
(schools and health centers)
For this reason, USAID commissioned tassessmerih order to:

1 Survey community perceptions altothe causes of conflict andonsequences for

childrendos educati on

-



1 Determine the impact of the crises on Malian children, schools, communities, and the
education system
1 Identify and examinemany obstacles to educational access for children affected by
conflict.
The assessmenfocused on viewpoints ofcommunity leaders (village chiefs and their
advisors,local councilors members of grassroots community organizatiq@GS, APE
AMEs, student organizationsetc.), teachers, parents (fathers and mothers), children
(schooled, unschooled, ardtopped ou), and NGO officials in the education sector in the
regions of Ségou, Mopti, Tombouctou, Gao, amddal whos schools were particularly
harmedby the crisis.
In terms of decentralized technical education services, #ssessment alssurveyedthe
viewpointsof AE directors, CAP directors and their colleagues
The assessment will provideformation to USAID and CAMRIS Internation&b help
improve their decisioamaking and strategieso increase equitable access to quality
education for children in conflict areas, through
1 Increased availability of safe and accessible primary education services
1 Improved and gendesensitive primary education servigces

1 Institutional capacity building to provide education servicesinflictenvironmens.
2. Summary of Major Findings

The assessmenincovered thesdindings

Security F indings:
1 The majority of stakeholdersinterviewed observed that the conflict produced a

climate of insecurity in theducationaprocess as well as within schools themselves,
leading todistrustamong many parents who are now afraid to let their children go to
school until security can be permanently restored

1 Many teachers and school administrators had to leave their assigned areas and return
to relatively secure locations in the central anouthern areas of the country. This
included the DAE for Kidal region and most of the DCAMh Gao, thus
compromising the coordinatg and supervisory capacities of educational activities in
their assigned areas

1 Continued insecurity leaves populationsinerable to the risk of food insecurity

caused by sudden spikes in the price of consumer goods, as well as interruptions in

7
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1 Most respondents expressed concern ovitre harmful presence of armed groups,
which puts boy students aigk of recruitment and young girls at risk of kidnapping,
rape, forced and early marriage, sexual abuse cantpulsoryveil wearing

1 Lack of security has forced many families and their children to nmr@gientlyfrom
place to place for fear of looting dnattacks by armedbandits which causes
deteriorating school conditions (closuref certain schools nadequate staff increases
in areas receivindisplaced persongs)

1 Some armed groups have particular grievances against the school adnatisih;
however, others believéhat the conventionalschool system does not contribute to
childrends religious education

1 In addition to armed conflict, in villages such Ksntza and BambarawelMopti
region the population is also vulnerable to the risk of aahfiooding, which persists

due to insufficientvaterway infrastructure.

Resiliency of the P opulation :

1 Communities with community organizations(CGS, APE AMES) involved in
sensitization and community mobilization, as welhasegotiationsvith the Jihadists,
succeeded in maintaining functioning sch@dtantza PeulhKonna)
Somerespondentamentioned local mechanisms for maintaining teaching staff gn site
Many students expressed satisfaction that their parents accompanied dghethe
trip to schoot

1 The majority of respondents recognized that the school administration lacked a crisis
management plan and contingency plan

Operational O pportunities :

There exist many operational opportunities, including

1 The presence of umeroushumanitarian assistanpartners and NGOsMINUSMA
and the Malian army great asset to the eventual restoration of peace, which will in
turn facilitateact i vi ti es to i mprove the popul ati o

1 The presence of AMC{CAMRIS Community Molization Officer$ in the target
areas

1 Grassroots community organizations(CGS, APE AME, youth/student
organizations etc) that can facilitate community sensitization and mobilization

activities
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Major Challenges in Conducting the A ssessment:
Major challenges include

1 A continued climate of insecurity, which prevented surveys from being conducted in
certain locations that remained inaccessible

1 In all the communities visited, school lunches were cited as one of the primary
factors to improve school conditions for children. This need must be taken into
account in any strategy to improve schooling ddions in crisigegions

9 Becausecertain parents are resistant to conventional schools, efforts to improve
educational accessust improve learimg conditionsin nonformal educational
institutions (traditional Koranic sdols and unrecognized madrasas), as welinas
public schools

1 The majority of teachergxpressed the need fopsychosocial support for traumatic
shock victims, securitizationf school buildings, and escorts for groups of vulnerable
children to schoal

Recomme ndations for Detailed A ssessments of Specific Subjects:

1 In collaboration with school administrats, community | eader s, a
union, exylore the possibility of compensating teachdi® returning to conflict
areas

1 Examinethe reasonscertain communitiesefuseto use public schod and consider
alternative solutions to satisfactorily meet their educational needs

1 In collaboration with schoohdministrators, teachers, and local populations, examine

the shortcomings which impedastructionin local languages

Basic Recomme ndations on Program Design:

1 In collaboration with school administrators and local authorities, explore the
possibility ofrecruiting resident volunteer teacheiis order to gradually reduce the
teacher shortage;

1 In collaboration with school administrators, local authorities, and teachers, consider
implementing aschool performance contract systenmvolving alllocal actors,in
order to improve scholastic indicators in the areas of access, student and teacher

attendance, and educational qualiyi{dingstudent skills in reading and math)
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1 Consider implementing action research to contribute to the integration of
conventionaleducation and religious education (Koranic schools and unrecognized
madrasas)in order to meet the educational needs of communities still resistant to

conventional educatian

3. Brief Assessment of the S ituation

Map 1: Percentage of school closureshy region
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Mali is a landlocked West African country bordering Mauritania and Algeria to the north,
Niger to the East, Burkina Faso a@o t e dt0 the south, €uinea to the southwest,

and Senegal to the west.

Since its independence, the country leperienceduprisingsn 1963, 1990, 2006, and 2010
by a segment of th@uaregand Moor populationgdiving in the north Theseuprisingswvere
quickly controlled and neveais extensive athe early 2012 uprisingvhose ramifications are

still being felt.

The political and security crisis in Mali can be traced to a series of events beginning in

November 2011 with the first attacks by rebel groups in the norithese were primarily




attacks by theMouv e ment Nati onal de Li bs®meaniiary n de
deserters from the Malian army, and other Islamist groups includif@aida au Maghreb

Islamique (AQMI), Ancar DineDgfender of Islam |l e Mouvement pour | ©
en Afrique de | 6Bokoedaram. ( MUJAO), and

Following the general cba produced by the mutiny of March 21 and, 22group ofsoldiers
led by CaptailMmadou Haya Sanogeized poweland createdhe Comité National pour le
Redressement de la Démocratie ethae st aur at i on d éaunchingd political( CNR D

and institutonal crisis.

After the coup d & ® tsewdral northern areas (about 2/3 of the national territory)
immediately came under the control ofarious armed groupsfurther exacerbating the

security situation in the north.

In January 2013, the armed groups occupying northern iMatle movements toward the
center of the country. This offensive was stopped by Operation Serval led by the French

military.

The French military, in support of the Malian Armed Forces (FAMA), foagfatinstthe
movements, which sufferesignificant human and materiaksesand became disorganized,
though they continued to pose a threatln 2014, Operation Serval was replaced by

Operation Barkane.

Peace negotiations between the government and two rebel groups Rla¢form and the
Coordinat on des Mouvement s) cahaduded @ith zhe veignihg ¢rC MA )
agreement, on May 15, 2015 withe Platform and on June 20, 2015 witte CMA. While

the text does not grant autonomy to the northern regions, it stipulates a strong
decentralization, granting them a dominant role through the creation of a priority

development zone.

However, implementing the accord is a sensitargd difficultissue The securiy situation
remains fragile, as Jihadist grogpstinue tolaunch attacks against the blue helmets and the
Malian army in the norttand the south specificallyin the regions of Sikasso, Ségou and

Mopti. This ongoing insecurity hinders economic recoveng @overty reduction activities.

National and international forces on the ground areremtly located primarily ircities and

coexist with terrorist organizations and small vigilante groups fornaetionomouslyby

j
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The general consensus that while the country is not currently at war, insecurity remains

and is becoming more and mouod a concern

This environment of insecurityprevents the administration from returning to normal
particularlythe decentralized education service8ls and CAP}%

Despite government incentives, a significant proportion of stameployees,particularly
teachers, aregeticent to return, out of concern for their own safety

This has resulted in an unprecedented shortage of teaching staff in the nortlggamse

Moreover, some schools have become bases for armed groups. Many students have been
forced to move with their parents to neighboring countries (Burkina Faso, Maur;tsigar)

or to other regions in southern Mali

Many parents, impoverished by the insecure environment that has drastuoailedtheir
economicacti vities, | ack the resources to provid
In addition to massive displacement of the population, this crisisdba®ralized teaching

staff and interrupted and/or disturbed learning activities in the north, compromising the

Mal i an Governmentds and its partnersod6 commi:t

During the 20122013 school year] 15.564students(48%of whom weregirls) were able to
attend their schools in the regions of Gao ail@mbouctou, 58%he number of students
schooled in the north prior to the crisis.

Preschoolers (& year3 and high schoolerg16-18 yearg were most likely not to have
access to educatiodue to the low percentage of preschools (25%) and high schools (28%)
reopened in the north.

Schoolagel children who remained in the Kidakgionsduring the crisis did not have access
to formal education for two years, and even now schools are reopexary cautiouslyAs

of this writing, 282 schools are still closed, 94Tiambouctou, 72 inGao, 63 in Mopti, 50 in
Kidal and 3 inSégou

Classes are conducted by volunteers, native residents who are generally less qualified than
the teacherswvho held thesepositions before the crisis.

Populations directly affected by the armed conflict are facing a precarious economic and
security situation resulting in reduced chasagf survival, protection, and schooling for

children

! Secondary data from UNICEF




Schooling forgirls in the north, already a structural problem before the crisis, could
deteriorate even further due to the presence of armed groups liable to increase sexual abuse

and violence against scheajed girls.

Furthermore, school infrastructure has been tteyed by attacks.This is the case for

certain schools in the regions of Kid&égou (Diabaly, andGao (Ansongo, Tinamar).

Other schools were occupied by the regular army. Indeed, in 2015, at tEistschool
buildings were occupied by armed groups, including the Malian armyMAN&JSMA
(Diabaly, Hombori, Kidal, etc.).

The conflict has had an appalling impact on the educational system. Approximately 38% of
schools have been affected by the crisis, amate than 16 schooldiaveserved as military

bases for armed groups during the conflicts

In addition tothe trauma suffered by students, teachers, and the population, the school
buildings n the assessment area face many thraatduding attacks, kidnappings, looting,

floods, occupationetc.

Interviews withthe study participantsevealed a number of risk$hese risks can be divided
into two main categories: those dyarimarily to the political and security crisis, and those

related to natural disasters.

Regarding the security crisidifferent expressions emerged from the interws, including
armed conflict, conflict between communities, catifbetween herders and farmers, Jihadist

movements, rebel groupstraed banditsporder trafficking harassment, kidnapping
Natural risks consist primarily of floods and locusts.

These risks expose the population tdw@sessuch asdestruction of school equipment,
occupation of schools by rebels and Jihadists, and livestock thefinaWcand girls are
particularly affected. Fear of falling victim to rape or brutatfsforced them to abandon
their economic activities and scho@mong the intervieweeghere were no acknowledged
cases of murder or rape; however, some respondents had certainly heard about such cases

in certain areas.

2This school sufferedashesetween AQMI fighter§AkQaida au Maghreb islamique) and the French and
Malian armies.

3EducationCIusteF,iapport sur | " aperc¢cuwWund2085 besoins humanitaire:
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These risks affect communities as well as institutions sucha8theae d ®mi es ddensei
(AE), cent r e sgogiqies (CARpadischaols. p ®d

4. Assessment of the Causes and Dynamics of Major R isks
4.1. Causes of the Armed C onflict

In most of thenorthern areaswith continuedarmed conflict, it was clear that tharevailing
distrustprevented some actors from speaking their opinions on the causes of the conflict.
Certain contributors even suggested that these questions were migsthe scope of the
education system and that they could not answer, while others claimed to have no
knowledge of the issudNevertheless, we were able to gather certain essential information
that allowed us to ascertain as much as possiabout popular perceptions in the
a s s e s sfiredangetdegions.
According to these contributors, the major causes of the conflict are

1 Conflicting interests that divide thepposinggroups

1 Poor governance and corruption

1 A feeling of abandonment in the northern regions;

1 Unemployment and poverty

1 A desire by certain ethnic groups the north (Tuareg and Aabs) to dominate the
ethnic groups in the south;

1 Tuaregd d dosindependence from the northern regions

4.1.1. Viewpoints of School A dministrators

School administratorgDAE and DCAP) who were interviewed individually or with their
colleagues shared the following opinions
Certain administrators believehat due to illiteracy andlow education levelsgynfortunately,
many people approve of the Jihadist acts.
One administrator from the Mopti regio even admitted the following
OYou know that there are many people who app
complicit. Ignorance is the mother of all ills, and those Jihadists have come to find very fertile groul
because thisisaple where people dondt go to school
about their rights AEICAPINtewiews. t heir responsi bi
Some sentimentthat Jihadists havarticulatedto the population have even caused many of

the conflicts that exist between herders and farmers.
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08 When the Jihadists came, they told the Djoro to let the animals graze because the land belong
to God, as well as the grass that gtwmve.tThereforep one has the right to prevent Peulh
herders from gAECAPImaviewshei r ani mal s, 6

Visibly taking sides with the herdemnly angeredthe farmers, leading to persistent
intercommunity conflicts in most areas of the country.

Likewise, in certain parts of the national territory (Douentza, Kouakourou, Ténenkou and
Youwarou in the Mopti region, and almost the entire Kidal region), a segment of the
population has been pressured by the Jihadists to reject the public administeatébthe
army as symbols of the state. As a result, somecentralized state services have been
closed, and some schools and decemfized educational services have been closed or
demolished andheir administrators forced to leave their signed areas farelativelysecure

areas.

The CO i n Doue n tnDauentza, thé CARas skeriotisty bigsJihadists in 2012.

The DCAP and his assistant had to leave town. After several negotiations with the Jihadists, tt
administration and classes were reinstated. In the classes, they were absolutely required to sepatr:
the girls from the boys. For th#- @xam, with the agreement of the Jihadists, we were forced to

take our candidates to Badiangara.o

This also translates into a feeling of distrust that public administration officials have for a

segment of the population.

0Their ene npeaple buhabave all the symbblseof the state, the armed forces. When
there is no army, people will be at their mercy, they will enact their laws, they will break down
conventional schools and discontinue thengeaé children. This is what hegpenedin

Tenenkou, Youwardip uakour ou, Kidal & where there are
troublingand this is what the Jihadists and those who suppavatiidihen you go to these

areas to assess the situation, they will tell you that theyttsigpeie and that they are against
these conflicts, but in reality i1itds not tr
AE/CAP Interviews.

Most administrators in the Kidal region are still residing in Gao. They travel to Kidal

intermittently to assess whether conditions aseifficientlyimproved for them to return.

*The CAP iBouentzareceived support fronL.uxDevelopment to complete some rehabilitation work




This situation is opposed by a large segment of the population, who unfortunately cannot

speak openly for fear of reprisal.

Nevertheless, some communities in Tessdiiistrated with this oppressive occupation by

armed groups,have protested openly. These kinds of actions, which demuatst the

popul ationds desi r epedce®and sacurityecobuldrbdactasan tret abi | i
stateds and its partnersd favor as they help

Some administrators emphasized that the ethnic groups in the ndrtiareg, Arabs, etc.)

are usually the ones claiming to be marginalized by the state andtlinéc groups in the
south. These groupalso believe that southerners receive better support from the state,
while their regions are practically neglected. They therefore have to rebel to defend their

interests and put an end to this social inequality pénpéed by the state.
During the interviews, & uaregfather from the region of Tombouctou said this:

oWel |l ... what i s fToaregioeurcormmumity, ansl our geraeptiomiethawee a
are marginalized. There is more unemployment and poverty in our communities than in the

communi t i e datlef, Tomboectos. out h, 6

This feeling of social injustice and marginalization is pervasive motthern communities,

as opposed to the communities in the south.

While the ethnic groups in the north feel more and more marginalized and engage
separatist actions to demand independence from state control, the ethnic groups in the

south believe thathe state must maintain law and order.

As highlighted in a UNICEF/Handicap International report, the population in the north,
primarily Tombouctou, has suffered many traumatic events, which could create not only
emotional distress but alsalentity issuesand breakdownsin social orderand solidarity.

These invisible wounds, if left untreated, can have a severe impact on the daily functioning of
individual s, families, and communities. Thi s

resiliency. liis vital to provide psychosocial support adapted to the population.

Furthermore, in the area of education, certain historical facts constitute a significant source

of division, insofar as the populations do not have the same perception of school.

® Les impacts psychosociaux de la crise du Nord Mali sur la population de la region de Tombouctou,
UNICEF/Handicap international.
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In effect, sincelearning from the Jihadists that conventional schools were schools for
okaffirs, 6 stilhase apvelinanin préfaremae for improved Koranic schools

or madrasas.

This peference, which at the time meanaking a stand againsblonial occupation, has

discouraged many people from enrolling children in conventional schools.

Currently, one segment of the population readily agrees to erthair children in
conventional public schools, while thoa#racted tofundamentalist idegwefer madrasas

or Koranic schools.

Although awarenesBuilding activities have succeeded in minimizing the deleterious effects
of these beliefs, it is unfortunately still true that certain parents are reticent to enroll their
children in conventionalchools. This leads to undemrollment of children, primarily in the
Mopti and Ségou regions, where some communities prefer to enroll their children in

madrasas or Koranic schools.

Therefore, any efforts to provide equitable, quality educational accesalfohildren should
also aim to improve learning conditions in these types of educational institutions officially
recognized by the state, thus allowing educational offerings to be adapted to the

expectations of one segment of the population.
4.1.2. Viewpoints of School Principals and T eachers

The majority of school principals and teachers who were interviewed believe that poverty,
poor governance, and injustice are what prompted the Tuaregs and Arabs to rebel against

the state.

Another category of teachers believes that separatist groups enjoy easy profitheved
decided that by taking up arms, they caasily and quickly get money. According to these
teachers, the conflicts are for personal gain. One Tuareg teacher from Tootbowsaid
this:

0There are multiple causes for the conflict
groups want easy money, and theyodove figured

t omor r ow yTeach®d ahd pbneipalrinitecviews.o

By this logic, the state should strongly prioritize disarmament efforts at the national level in

7,

order to gradually restorgpeace.




The rest of the teachers interviewechn bedivided between:

1 Those who believe that the crisis was caused bydpparent desire of Tuaregs and
Arabs to exert power over the southern ethnic groups;
1 Those who believe that a misunderstanding of the real causes of the conflict explains
why this crisis has lasted for decades;
1 Those who believe that because the Jihadists opposed to Western values, they
have created a climate of insecurity in order to undermine all those who hold these
conflicting ideas (in this case, those who approve of secularism and territorial unity as
advocated by the Malian state);
1 And finally, h os e wh o beli eve t hat t he stat eds
communities in the south has led Tuaregs and Arabs to adopt separatist positions.
One school principal from the Ségou region emphasized the lack of transparency maintained
around the real causesf the crisis, implicating the French in these wordsPe opl e s ee
conflict differently; some think that the French lack of transparency about the northern problem, the
lack of explanatida the Malian peopéboutthe real causes of the confligilagxs the fact that

t his crisi s Intewisws,|Teashergahd wimipalsong, 0
4.1.3. Viewpoints of Student Parents (Fathers/Mothers)
Theviewpointsof st udentsd parents are equally divert

The data collectedindicates that the majority of parents believe the fundamental cause of
the conflict is the negligence of the state, which has abandoned the population, not

protecting it well enough from rebel groups that sow disorder.

Another category of parents beliesehat theseconflictsare essentially for personal gain,

which set the opposing armed groups against one another.

Some parents expressed a feeling of bitterness diaflusionmentbout what is happening

in the occupied zones

Other parents expressed wepoints similarto the teachers, specifically that the crisis is

caused:

1 By a reaction to the unemployment, poverty, and poor governance suffered by the

northern popul ations because of the state
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1 By an apparent desire of Tuaregs and Arabs to egekver over ethnic groups in the
south.

4.1.4. Viewpoints of Community L eaders.

These include village chiefs and their advisors, local elected officials, religious leaders,
members of womends associations, and youth

unemployment, poverty, and poor governance are the principal causes of the conflict.

Other community leaders expressedewpointslargely similar to those of teachers and

parents, which can beivided intofour primary factors:

1 Apparent desire of Tuaregsnd Arabs to exert power over ethnic groups in the
south;
Inter-community and religious conflicts;
The reaction of one segment of the population that feels abandoned by the state in
the face of aggression;

1 And finally, the reaction of northern populations against social injustice perpetrated
by a state that favors the southern ethnic groups.

4.1.5. Viewpoints of Community O rganizations (CGS, APE s, AMEs,

student organizations)

Members of community organizationspgssed argumentsimilarto those of the teachers,

parents, and community leaders.

The majority of CGS, APE, and AME members believe that the conflict is a reaction against
injustice, against the favoritism shown to one category of the population whaeegs and

Arabs are neglected by the state.

4.1.6. Viewpoints of Students (Girls and B  oys)

The viewpoints ofchildren (students, unschooled childreand children who have dropped
out) can be summarized in two distinct positions. The majority of children interviewed
believe that the conflict is caused by conflicting interests, while a second group of children
maintains that it is caused by the claims of Tuaregs and Arabs who wanvitte dhe

country.

According to these students, the way to put an end to these conflicts would be to deploy

the army throughout the country and demand that all warring parties put down their arms.
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4.1.7. Viewpoints of NGO L eaders in the Field of E ducation

The magrity of NGO representatives working in the field of education in the different
regions believe that the conflict is caused primarily by personal interests. Others mentioned

the desire of certain ethnic groups to dominate others.

One NGO leader spoke of th intercommunity conflicts in the village of Kontza, in these

words:

oKontza is a really contentious village. T h e
Kontza, left the village to come live in Sévaré. In particular, there isfact ddtiog back to

1821. This conflict really interfered with all of the village activities, to the point that anything the
people tried to do was doomed to failure. The origin of this conflict is that before Sékou Ahmadou, |
was the village warrigusually the Dickos) who held administrative posts in the royal palace. But
when Sékou Ahmadou arrived, he only appointed great religious scholars (the Cissé) a
administrators in the palace. Since then, this change has caused deep tensions between these t
family names (Cissé and Dicko). But now, thanks to many negotiations led by NGOs and othe
actors, the magnitude of this conflict has beerd u 6 daektimony of an NGO

representative in Sévaré.

This testimony demonstrates that it is indeed possifolgout an end to secular conflicts, by
involving natives as negotiators. To this end, it is necessary to find common ground around
which the opposing groups can collaborate in order to understand that they can together

face the many challenges of develeom

4.1.8. Differences in Perception by G ender

In answer to the questiorwhether me n 6 s perceptions were difH

perceptions the majority of contributors said they were the same.

That me® and wome® s p e r evereitlenticah was therronfirmed by the answers

provided to most questions.

In contrast, in examining the principal ethnic groups (from the north and sotlthje is a
slight difference of perceptioamongthe women, insofar as they have a tendency to follow

the perceptions of men frontheir own ethnic groups.

For example, while the Bozo women of Mopti said tiisWe a | | have the sam

the crisis: we believe that these are conflicts for personal gain. However, we often hear that it is th
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lack of consideration for the resrthpopulationgy the stateéhat pushed these individuals to

r e b thd Tudreg wonen in Tombouctou asserted thai Y e s |, the perceptior
Everyone refuses to take responsibility: some think that the Arabs and their allies were the ones wi
caused the crisis, while others accuse the state of poor management of public resources ant

corruption. o

In spite of these divergent points of view, the research conducted over the past two decades
has shown that women may hold the key for resolving certaamplex problens faced by

developing countrie the context of humanitarian crisis.

Young women mentiogd violence and insecurity, followed by lack of access to education,
and then government corruption, while young men ditack of employment opportunities

and lack of professional training opportunities, which are related to educétion.

By ethnicity, lack of educational access is cited as a cause of cogflitiaregs, whose

desire for independencés questioned by Songhaisd Peulhs. Indeed, lack of education
appears to be a cause of conflict which is the source of another cause, Tuareg
independentism. It is thus possible to conclude that educational access is a fundamental
determinant in rejecting conflict, in particularmpr ovi ng t he Tuaregsod an
of belonging to Mali. Education could be an explanatory factor for the determinants
expressed. To have access to or even to create employment, it is important to have attained

a minimum academic level.

The samecan be said for behaviors and attitudes that support an environment of peace and

social cohesion.

Moreover, it is clear that education for different social classes will allow them to better
understand the mechanisms and ways their societies function, ¢bogibuting to the

collective effort to seek and maintain peace.

Indeed, it is necessary to provide an education in the culture of peace, in order to better
prepare children (boys and girls), the citizens of tomorrow, to become actors for peace and
socid justice. Adaptable educational modules about peace should therefore be developed

and integrated into teaching programs at the school level, as well as in literacy programs

®Because lamaGifheSt at e of t he -WPw@mihtanatonagi rl1 s, 2013
" Document review, CERIPS, August 2016.
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aimed at adults. Education, as a creator of values, is one key way to promaod gmoesion

and produce social benefits on a wider scale.

In Indonesia, experience has shown that capacity building for girls/'women has made them
more likely to notice the risks their communities are facing, as well as to contribute

significantly to mitigting the effects of these risks.
Thus, it is at the ethnic group level that a difference in perceptions can be noted.

The ethnicities in the south (Bambara, Bozo, Dogon, Mianka, Sarakolé, etc.) have more of a
tendency to say that the northern ethni@s (Tuaregs and Arabs) were the ones who
caused thecrisis with their separatistposition, while the northern ethnicities have a

tendency to consider themselves marginalized and demand the territory be partitioned.

Conscious of the widespreafttelingof akandonment expressed by northerropulations,
the Malian state hadedoubled efforts to restore a climate of peace and social justice by

implementing measures to support the northern ethnic groups, including:

1 Integrating many combatants into the nationalitany, customs services, and police
force, following the Flame of Peace ceremony in 1996;
1 Investing considerable amourits meetingsocial needs in the north in the areas of
health, education, hygiene/sanitation, access to potable water, etc.
In spite ofthese concertecefforts in the north over the past decades, the crisis has endured,

suggesting that the reasobshind itmaybe different from what has beeassumed

Indeed, the developmémgap between southern and northemdali is not significant enough

to justify the many separatist arguments.

An AFROBAROMETER report released in 2013 or
national level concluded that underdevelopment in northern Mali was not the

primary cause of the conflict.

In effect, according to the report, out of 9 possible causes mentioned, poor

development in northern Mali  came in 8th. According to this report, the top

& Education for All Global Monitoring Report, January 2013.
Because lamaGirl The St ate of +FfasIntermatohal ' s girls, 2013

YEDC/PACEN, Rajiiducation Risk Assessment in the Gao region, January 2016.
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three reasons for the conflict were the presence of foreign terrorists, corruption,

and greed for natural re sources.
These three primary causes were also mentioned by participants in this assessment.

4.2. Dynamics of the C onflict

In many areas, such as Abéibara, Tenenkou, Tessalit, Djenné, Anéfis, and Macina, there are
still risks Even in areas where populations thougl#ace had been restorediolence has

occurred just when people least expected it.

These ongoinghreatsseriously compromise thesopening of schools that have been closed

since the beginning of the crisis.

0 Oer the course of the school year, we have been victims of class cancellation in some
parts of the Djenné CAP due tthe threatof insecurity. Thirteen schools and one preschool
devel opment center have been Intelvievese@AP ofn t he

Djenné.
In some locations, students have joined the armed movements.

The armed conflict has created a widespread climate of insecurity in the northern regions.

Armed bandits very active in certain areas, continue to attack and rob civilians.

Also folbwing the emergence of the Jihadists, civilians, MINUSMA blue helmets, and soldiers

in the Malian military are frequent victims of landmine attacks.

4.3. Natural D isasters

Natural disasters primarily include floods that affect many areas of the Mopti regihe in
winter season. These floods cause material losses but also threaten the lives of the

population.

During the flood season, affected areas find themselves surrounded, cut off from most
socioeconomic activities. This situation restricts access to hastessities, causing inflation

and food insecurity.

Flooding is also the reason for certain school closurbgleed, some schools become

completely inaccessible due to flooding.

0Many pl ac eae hit by fldods, whichaftee destroy some schools, residences,

E

and ot her ¢ ommu ninterviewsi GAP of Mapti.r uct ur e, 0




Unfortunately, communities frequentlgffected by natural disasters are not sufficiently

prepared for them, making the populationore and more vulnerable.

In most of the locations and schools visited, the populations do not have natural disaster

response plans.

Figure 1 River crossing atKouakourou (Mopti region)

River crossing to a school in Mopti region

5. Assessment of Social Cohesion and Resiliency F actors

5.1. Sources of T ension

The principalsource of tension and division within communities is that ethnic groups do not
have the same perceptisnof what caused the confliciWorse yet, each ethnic group
determinedly tries to defend itgiewpointsand impose them on others.

Likewise, there are conflicts between Peulh herders and farmers of other ethnicities, as well

as conflicts around water sources.




In the area of educatiorithe question ohow local teachers will be paid a sensitive issus
the community level.lt is also difficult for many ethnic groups &xceptinstruction in local

languages when they have not been sufficiently preparedderstandhe concept.

In effect, while it is scientifically proven that instruction in national languages is the best way

for students to improve their learning abilities, at least in the first years of schooling,
teachersodo | ack of profi ci en e gffectsrandtcdmmsnitypr act
rejection of the method.

Therefore, particul ar emphasis shiesunllatal be pl
language instruction, gradually transitioning to French, the official language and primary
foreign language.

5.2. Sources of Social C ohesion and Resiliency

Despite the grim situation in conflict areas, survey results also revealed that there is room
for hope due to elements of social cohesion that can contribute to understanding and
harmony within the target regions. The principal factors mentioned by contributors were:
family ties, jokes, collaboratioand informationeducatioacommunication, as stated by the
DCAPin Macina.

Others mentioned cultural ceremonies, the Muslim religion shared by a majaatidarity

and mutual assistancthe arrival of democracy that allows each person to freely express
his/her thoughts about problems in the village, solidamiyd a spirit of sharing. Other
interviewees mentioned sources of social cohesion within communities such as language,
meetings, weekldiscussionsvithin the villagecultural events, recreationights, intervillage
events, weddings, family ties, and co@piee frameworks between communities (leader in

Tombouctou).

At the school level, the elements of social cohesmaost frequentlymentioned were: sports,
end-of-year ceremoniesand mutual acceptance of students without regard for color or
ethnicity. The absence of disputes bed&n young people (especially those who have
dropped ou), solidarity, shared knowledge, mutual respect within school management
institutions, and commitment to the same objectives and the same area of fxquessed

some actors irthe educational system in Mopti region.

Some interviewees emphasized the desire to learn and school lunchtime (Kouakourou,

Djenné) which also allows students to form strong social (RAE Sévaré).
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6. Impact of the C risis

6.1. Impact of the Crisis on C ommunities

The c¢crisis has had a disastrous énfbbtleteet on t
north and in the south, witness to the formation of more and more new identity groups and

attacks in areas once considered secure.

The most visible impad of the crisis on communities is the wave of people moving to

other regions of the country or to neighboring countries.

While certain areas in the northern regions of the country have experienced complete
desertion, particularly Kidala( destination foralmost no one), the arrival of internally
displaced persons in Mopti, Ségou and Gao (which harbors the entire administration of
Kidal) as well as other regional capitals, increases pressure on communities, families, the
administration, and support structes for persons in distress (NGOs, city hall, civil defense,

health centers, etc.).

A CAP leader in Macina saidtheT he i mpact of the crisis on

dreadét he di sruption o fThist situation pempnsttates that n 6 s n

popuktions are affected on a psyduxial level and in their ability to move freely.

The crisis has therefore produced a lack of trust between communitiaspersists despite
the relative calm in certain aread. climate of suspicionds crept into many areas affected
by the crisis, where no one trusts anyonkedder in Youwarou). In some locations, people

are afraid to speak openly about issues related to the rebellion.

The crisis hasexposed the tendencies of opposing identity groups within the same
population: Information gathered by the surveys reveals that in certain areas, people point

fingers at the Peulhs, in others the Bozos, or the Tuaregs, etc.

These accusations differ from one area to another; in Macina it is the PeulBgenné,
there is antagonism between the Peulhs and people from the namtff;ombouctou and
Gao, there are mentions of the Gand@yes movements, the Gand&aos, the Tuareg

Communities, etc.

These mutual accusations convey th®found anxiety of a peoplemade vulnerable by the

crisis, the conflict, andepeatedirauma
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This state of pervasive suspicion has made it difficult to identify suspects: although
many people are convinced that the perpetratord wiolence live withintheir very
communities,no one dares report themThis situation was confirmed Itye words of an

education leader irtévar&® Ther e was even a hotline set

any suspicions or suspects, al | sofaono®mk hdsa v e

spoken up because everyone is afraid.é

The crisis ha destabilized communities and caused anxietyause of the perpetual risk of

attack and rape on the way to school and within the community.

In some cases, there is a risk of drowning due to frequent floods (Example: Village of Kontza,

Konna).

Economic activities have slowed in many areas due to insecurity This situation has
affected the normal operation of activities in evelymainbecause populations cannot travel
freely. People are afraid to travel to the most distant(freddsher of a CGS in Macina).

This is also the case for other public places such as markets, schools, water sources, etc.

In many villages, weekly fairs ame longer held, and those that remain are not as well

attended as before. At a focus group in Kontza (Konna), a community leader confirmed this:

0The four markets where the entire village

up

t

have stoppedhile at the same time we have received a number of displaced persons from the war

in Konna. o

In this difficult situation communitieare impoverished and weakened, atig crisis has
increased the burden on families, who are hosting other displacedidarand children from
elsewhere. This is what a head of family from Mopti remarkeé: We have recei

coming from Konna, Douentza and Korientz®,

The crisis has caused the deaths of many people and animalsciviliancasualties and
livestock thefts have slowed economic activities and triggered migratory .flelged, in
areas affected by the conflict, the civilian and military populations are regular victims of

surprise attacks and targets of armed groups.

Furthermore, the crisis has undermined social cohesionin some areas, the distrust
between different society members has compromised one of the fundamental cultural values

of the society hospitality, as mentioned by the DCAP of Macina

7,
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Gender -Based Violence

The crisis has negativelyaffected women, girls, and children: most respondents agreed
that the crisis has affected women and men, and girls and boys, in equal proportions.
However, the assessment uncovered the realities experienced by the population: the
widespread dropout of girls from school (for marriage or dortiesvork), rape and sexual
abuse, forced marriages, kidnappings, forcedwedring, to say nothing of the number of

widows and orphans produced by the crisis.

In Konna a participant stated) é gi r | s ar e lylhe washecause they ifcsks t e d

of violence and rape. Yes, this has a big influence on their schooling because many of them ha
been pull ed out Ilanderfreeadom o ahis @ommunityyf@ wamen on ahildren.

The women are afraid to show themselves in some wapllagth seeing as there are criminals

l'iving there among them, and so as not to be

In Nampalary, the school principal added that women and girls are victims of trauma,

abortions, unwanted pregnancietc.

Furthermore, the crisis has exacerbated the
particularly for girls and women: due to the downturn or cessation of the few activities

that allowed them to generate income, the lack of access to basic seciatass (maternity

care, prenatal care, potable water, microcredit, markets, etc.), indispensable to their survival

and the survival of their families, most women find themselves in a situation of extreme

poverty.

However, according to some respondentsgthrisis has affected men much more because,
due to the rarity of paid employment opportunities, they have to struggle more and more to
covert heir f ami | i e@dher wha family ie Kgntzan E@rg). This is
understandable, considering that in these communities, the patriarchal system predominates,

and family expenses depend primarily on the men.
6.2. Impact of the Crisis on Local A dministration

The crisis has jeopardized the normal operation of community | eader sdduact i vi t
to the pervasive climate of suspicion between communitigBich causesresentment
toward one particulargroup or toward a system deemelostile Such was the case in the

assassination of a village chief in Hombori, the massacre of regular armed forces in
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Aguelhock and administrative officials in Kidal and Tombouctou (prefectspretdrts,

judges, etc.).

The existence of competing identityayps is a reality for many areas affected by the
conflict. Not only are there rivalries between certain ethnic groups, boie groupsface
stigmatization. According to th®CAP in Tessalito Ther e are frequent cl

Ifoghas and Imrhad ideity gr oups. 6

The crisis has paralyzed local administrative operations this translates into
assassinations and attempted assassinations of community leaders (village chiefs, elected
of ficials, | wnddghe slepartiree @ cibappeasadce ,of admsinators and

teachers, depriving some areas of minimum essential services for the population.

Such is the case in Kidal, where even before the crisis, certain locations had not a single
judge, prefect, or teacher. The crisis then exacerbated this already precarious situation as
can be seen in Gao, where the entire administration of Kited been ting for several
years.

Armed groups have forbidden the payment of taxes, weakening local governments

throughout the crisis, community leaders were confronted with a problem of vital
importance, the nospayment of taxes. In effect, the communities weeeeiving messages

to no longer pay taxes, whicevidentlyposes a problem when taxes constitute the primary

resource for local governments. This reality was confirmed by this statement at a focus
group in the village of Kouna, Boky Weér@:Y e s , -payhmest of nares was the key message

of the criminals who asked the population not to pay taxes for the commune; this message was
r e ¢ e iThe @apuladion seemed to be bolstered by this idea thgihtenedtheir load; at

least, this is what came out of the focus group with leaders in Kouakouwod:e s |, t he mc
i mportant thing is that there arenodt any ta
posters up at the mosque and on the wall ofahg el c hi ef 6 s house forbid

taxes. 6

Thus, these areas have suffered a blow that hinders the organization and
management of any activities in the common interest: In the northern regions of the
country, certain private institutions haveeen destroyed, raided, or forced to flee the
premises, such as in Tombouctou, where the water and electricity bills were no longer being

pai d. Money transfers have become rare des
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assistance, and some banking essaments have been robbed (such as the EMIBank in

Tombouctoy.

The crisis has jeopardized freedom of expression and the free movement of goods and

persons Throughout the crisis, means of communication (telephone, radio, television, etc.)
were seveely affected (lack of communication credits on the market, bans on radio and
television, imposed religious radio programming) and the populations could no longer

express themselves or travel freely.

On the subject of communitiesd possible gri

elected official in Kidal stated,Yes, we have grievances against

6.3. Impact of the Crisis on the Education S ystem

An assessment dhe information received from actors in the education system revealed a
pervasive climate of distrust among teachers, community mobilization agents, and officials in

the decentralized technical services. Because of the crisis, educational infrastructure and
equipment have been looted, destroyed, and often even stolen (Tessalit, Kouakourou, and
Djenné in the Mopti region, Bintagoungou, Egachar, in the Tombouctou region, etc.). Under

such conditions, schools cannot operate normally and, as a local NGO officrégamut,
othere will always be diNGOWDeltaCival,déza.wi t hi n t he

6.3.1. Impact of the Crisis on S tudents

Reduction in Teaching Time for S tudents

The crisis has had a negative impact on school conditions for children. The factthat

many schools have remained closed for relatively long periods has caused many children to
miss years of school, with detrimentaffexts on their courses of studf¢such was the case

for villages in Tinamar in the Gao region, Tessalit in the Kidabnediénenkou in the Mopti

region, etc.).
In other areas, schools were closed for several weeks before resuming their activities.

Any of these situations entails a reduction in teaching time for students,raesofideclining

achievement fomost studentswho may not have completed the courses for the year.
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School D ropout

The assessment also revealed a considerable reduction in student enrollmenth almost

all regions. Indeed, data collected from schools showed that displacement of the population

has brought about a drop in student enrollment, as stated by the DAE from Mopti and the
Assistant DAE from Douentza) | n many s c h o ol vwho hatehedt foe otharr e st
districts (i n BaAkalkevjewsSMopti, 0 \Wen da rSegwiu) n &s si n
student and teacher di spl ace me nAE Inteviems,r d t he

Douentza.

In Kidal, boys drop out of school to pune odd jobs and earn a bit of money, in particular

going to Mauritania and Algeria, said one leader (statement by a Kidal community leader).

There have also been reports of girls dropping out, usually because they get married

(Bintagoungou, Tombouctou).
Gender Equality between Girls and Boys at School

According to teachers and AE and CAP leadersprovisions have been made to ensure
equitable treatment of girls and boys in school settings, so all may enjoy the same benefits at
school. The Assistant DAE iDouentza said thisso We r ecei ved school t

text books, and we make no distinction betwee

With respect to schooling disparities between boys and girls, in the 250 schools selected for
this assessnm, the number of boy students remained high relative to girl students (52%

boys versus 48% girls).

This means that despite the overall drop in student enroliment caused by the crisis, girls are

still disadvantaged by schooling disparities, as indicatibe following table.
The same holds true for teachers (71% men versus only 29% women teachers).

I n this respect, strategies should be i mplen

number of women teachers.

Table 1: Student enrollment trends by region

. Remain
Region Decrease Increase Stable Total
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Ségou 61% 5% 34% 100%
Mopti 59% 3% 38% 100%
Gao 53% 12% 35% 100%
Tombouctou 44% 41% 15% 100%
Kidal 75% 4% 21% 100%

SourceData from 315 schools surveyed

In the 315 schools surveyethere has been a predominantly downward trend in student
enrollment since the crisis. The percentage of schools with decreasing student enrollment

ranges from 75% in the Kidal region to 44% in the Tombouctou region.

Rare are the schools with relative in@ases in student enroliment (41% of schools in
Tombouctou, 12% in Gao, 5% in Ségou, 4% in Kidal, and 3% in Mopti).

If significant actions are not implemented to reverse this trend, universal primary education

will be compromised for a very long time in t®rthern regions.
Recruitment of Children into Armed Groups

This phenomenon particularly affects boys in Kidal. An administrator said this st udent s
are lured into armed movements with the promise of payment. Our young people who want to have
itall, but here is nothing to do in the region; |

make money. 0

Even in areas where children are not recruited, interviewees expressed worrieso t h e
risk is there because with schools closed, children arédefteémy of the Jihadists in some
places. There are no armed forces or other state authorities to deter these criminals. As a resul
they are free to manipul ate children easily,

0 C C u p kmterviews, Djénné CAP.
1.1.1. Impacton T eachers

The crisis has had a negative effect on teachers, who have had to flee due to constant
attacks and threats directed toward them. The school principal for Kouakourou, who
has taken refuge in Djenné, shared his experieoce: | eft Kouakourou with

to insecurity and threats. |l 6d spent 9 year s
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like that. After therisis, | was the victim of an assassination attempt from which | escaped safe and

soundGod is great, to him be the glory!o

Certain teachers had permanently abandoned their posts in Kidal. The mother of a family in

this location statedd t her e tios tre@acdhne®ur children. 6

Teachers have had to leave for other schools, as is the case for teachers in Tougou (Macina)

who have been reassigned to other schools.

Fortunately, other teachers who had left their assigned areas during the attacks returned

when the security situation improved (such was the case in the village of Kouna).

The fact that teachers left their assigned areas to stay and do nothing could harm their

teaching careers.

In rare cases, teachers stayed where they were, or retrained fbieofobs o0osome teacl
are in business, a thel DCAR oenMessaliv confikmedinasome NGOs , «
locations, there remains only an insignificant number of teachers, as is the case at the
Mohamed Ag Mohamed EImodehool in the Banikane commune, village of Egachar

(GourmaRharous, Tombouctoupt her e i sndt a single teacher

In addition to this wave of teacher displacements, Kidal faces another troubling
situation: certain teachers have beerecruited by armed groups. This situation was
confirmed by a leader in the area:Y e s |, there have been teache

movements@ommunity leader in Kidal.

1.1.2. Impact on School Administration and |  nfrastructure

The impact of the crisis on school administration and infrastructure is noticeable in
several areas:School infrastructure and teaching equipment have been destroyed in many

locations.

Many schools have been closed and the school infrastructure looted and destroyed. A

member of theDjenné CAP saidp The system in gener al has be
because the school in Kouakourou is no |l onge
0The school has been affected by theadari si s

teacher from Tinamar (Ansongo).
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Schools have been closed since 2012 in many areas of Kidal; the students have left, and there
isno equipmento We | ost mor e tdiaehtheDCAPOrom Tessdlitb o o ks, 0

0Some schools hawvandba&leinzed,nsas kkravansgome pri

in the Djenné CAP, they even set fire to some areas, knowing generally that books and teachir

materials are kept in the principalds offic
cbsed. The furniture andIntervielWwse comneuqity iegdere n t wa
Konna.

Indeed, in the Mopti region, there was significant damage, as stated by the DAET he CAP
Tenenkou, the CAP in Mopti, the CAP in Djenné, and to a lesder €4&Pnint Youwarou were

seriously hit. o

o0ln Kouakourou, after only three months of
textbooks, t e wteea ac hlé&chapbprowpahiukaliakourou.

According to secondary information from UNICEF, nationa®82 schools are still closed,
94 in Tombouctou, 72 in Gao, 63 in Mopti, 50 in Kidal, and 3 in Ségou.

Of the 250 schools selected for this assessment, 51 (20%) were closed at the time of the
surves. The following graphic presents the distributionsachool closuresy region at the

time of the surveys.

Figure 2 Distribution of closed schools by region

= Ségou
29% Mopti
Gao
Tombouctou
9% 16% = Kidal

Thus, at the time of the surveys, the region of Kidal had the highest proportion of schools
closed (41%), followed by Mopti (29%), Gao (16%), Tombouctou (9%), and Ségou (5%).
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Most school management institutions are not operational due to the crisis: this was
confirmed by the CGS president in Kouna (Bekiere commune, Macina CAP), who said:

ONo, one single person is handling everythin

In Mopti, the situation appears to be different, a CGS representativedaidh e CGS of f i ¢

all operational, and that is incidentally what allows the school taghhotign 6

Some schools have received displaced students while others have not. The CAP in Macina
has welcomed students from the CAP in Tenenkou. Some schools have become transit
points for displaced students, such as the schools in the Douentza AE. Likewisehtse

been a large migration of people from Douentza to other locations.

1.1.3. Impact on Teaching C onditions (school equipment, teaching

materials)

School management capacities have been severdlycedin several areadn addition to

the shortage of teachingfaff, teaching materials and school equipment are also inadequate.

Teaching materials in schools have been ransacked and destroyed by rebel groups, which

substantially affects student learning conditions.

In Kouakourou (Djenné), all the materials wereirbed. The furniture in particular was
stolen or taken for personal use by people in the community. This was due to the fact that

there was no security officer to monitor the school.

In Bintagoungou (Tombouctoupup to 90% of t h e xtbowks cnhthen g ma
schools were damaged. The damages wtateda mo st
CAP official in Tombouctou. Such was also the case in Gourma Rharous, Egachar, where

ot he school benches were thet sohnedod)] tkbaet bool

stated one head of family

As t o whet her t he teacher so manual s and s cl

current crisis situations: most of those surveyed responded in the negative.

OExi sting manuals do not take into atkecount
culture of peace and psyduial support, and we are in the process of training teachers on these
topics Many teachers today were traingtianculture of peacand psycbkocial support. You

know that the manuals we are using are Hotdape, whereas the crisis is very recent; we had
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never had such a crisis before, so it is difficult tesigbtét enough to prevent such crises and

integrate themintochit e n 6 s AH Iotervéews, Mopti. 0

As to the populations® feelings :whbeonost scho
interviewees had no complaints about the teaching materials, one teacher from Kouakourou
stated:0 Our communi ty aof Bozopnwha adtenwgmplarr thatnthene aré no school
materials in Bozoé Likewise, there are peop

view of it.o
2. Suggestions to Improve the Quality of E  ducation

This assessment elicited some suggestimns interviewees for ideas to improve the quality

of education, particularly the learning conditions for students. These suggestions primarily

concerned:
1T Peace and security: indi spensabl e factors
1 The availability of qualified tetzers;
1 School luncesand incomegenerating activities;
1 Rehabilitation and/or reconstruction of school infrastructure;
1 Capacity building for school administrators (AE/CAP) and community mobilization

organizations;
1 Building community resiliency.

2.1Peace and Security: W hat most participants want

According to many interviewees (school administrators, community leaders, parents,
teacher s, NGO representativesé) restoring se
to have access to a quality education. Tladlyemphasized the urgent need to restore peace

and security, which will then ensure that children have access to a quality education.

Some school administrators also mentioned the need for sufficient numbers of qualified
teaching staff. In the words af¢ Assistant DCAP for Douentza and the DCAP for Ménaka:
OFi r st of all, we need staff, because schoo

guality teachers capabl e of AEdntervienws.t | y pr esen

Someparticipants even insisted that unless a climate of peace and security is restored within
communities, there can be no access to quality education. Indeed, in many locations where

distrust still prevails, it will first be necessary to secure the returmpablic administration
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In addition, participants suggested using regular forces (Malian armed forces or MINIUSMA)

or fencing schools in order to restore a sense of security at school.

oThere will need to be heightened securityrtvéntipe learning environment and conditions in the

school s NG@®O  repesentaive mdouéntza.

Only 60 out of the 315 schools surveyed have fences in relatively good condition, just 19%

of the total.

The following figure illustrates the distritbon of fenced schools by region. The region of
Mopti boasts the highest percentage of fenced schools (33%), followed by Ségou and
Tombouctou with 22%, Gao (16%), and Kidal (7%).

Figure 3:Distribution of fenced schools by region

7%

2204 Ségou
22% Mopti
Gao
Tombouctou
16% o = Kidal

2.2. Availability of Qualified T eachers

Parents of students and community leaders emphasized the need for qualified teachers as a
crucial factor in providing children access to quality education. To this end, they suggested
continuing education for teachers, in order to fihd gaps in qualification. Likise, they
proposed psychsocial support training, to allow traumatic shock victims to overcome the

harmful effects of unfortunate events brought about by the crisis.

As underscored by a community leader from Kidalf he t eacher s ne@&éed i mn

psychreoci al support. o

2.3. School Lunches and Income -Generating A ctivities

At a community level, several intervieweegentionedthat instituting school lunchesould

be an efficient means of ensuring student accessetedtion.
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Indeed, several actors specifically proposed the creation of school lunchrooms. Some school
administrators focused particularly on school luestthey even believe that schools cannot

exist without a school lunch program, especially in the north.

To promote schooling for children, particularly girls, some mothers suggested getting

women involved in the life of schools.

Alleviating the domestic wties of women and girls was also suggested as a measure to
promote childrends schooling and Hdneetheet ur n
necessityof incomegenerating activities to benefit women, in order to improve their quality

of life in geeral, allowing them to be more independent and freeing their girls for school.

2.4. Rehabilitation/ Reconstruction of School | nfrastructure

The crisis caused particular damage to school infrastructure. Schiogtgrticular were
appropriatedas base camps for certain armed groups, munitions depotsMsny schools
were totally or partially destroyed during the hostilities41 out of the 315 schoolssurveyed
(45%)had at least one classroom destroyed by the conflachools inDiabaly, Tinhama,
Niafunké, Kouakourou, Hombori, Ansongo, Bourem, Kidal, eté&)so, most survey
participantsnoted that school infrastructure damaged during the crigidl need to be
rehabilitated or reconstructed in order to improve learning conditgoim the areas surveyed.

In addition to rehabilitation and reconstruction, the schools maisbbe furnished.

Figure 4:Distribution of damaged schools by region

11%

Ségou
Mopti
Gao

31% Tombouctou

= Kidal

42%

Thus, the region offombouctouhad the highespercentageof schools damaged during the
crisis (42%), following by Gao (31%), Kidal (13%pti (11%,) andSégou (1%).
38




The administrators, community leaders, and teachers interviewed all asked for rehabilitation
and construction of schools. They also asked for ipment (furniture and teaching

materials) for schools.

oOur wish for the school is for classrooms to be constructed and the school to be fenced for the
security of the children and their teachers, for school equipment to be provided, and for qualifiec

teachers to be assignefiouncilor in Taikiri. Mopti.

OExpectations in the area of education woul c

girl/ boy | at r iTeaeherin TalkirdMoati. | unchr oom, 0
2.5. Capacity B uilding for Community M obilization O rganizations

Several CGS members interviewed during the assessment expressed a need for training and
capacity building to improve operations in the community organizations to which they
belong. These trainings would clarify their roles andoaessibilities, explain how to develop

and implement school projects, etc. In addition to the need for training, participants also

requested financial and material assistance, particularly from the community.

OTraining c¢ommuni bntheioroles and iresparsibilities, fimecialbassistance,
school l unch progr ams, mobi |l i zatGG8 membdr, f i nar

Monimpé, Ségou.
2.6. Community R esiliency
To continue going to school, children suggested that their parant®mpany them.

Parents of students also suggested that they should be able to accompany their children to

school themselves so that they feel safe on the way to school.

Some children identified sports and festivals as features that strengthen sociaioooimes

the school setting.

2.7. Key Strategies for Consideration

In light of the assessment findings, the following topics have been suggested to strengthen

intervention strategies in different geographic areas:
In terms of research, examine:

1 The nutritionalsecurity of students in crisis situations;

1 The psychosocial impact of the crisis on the educational system;
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The rapid assessment of school materials for effective education by 2020;
1 An assessment of alternative educational offerings adapted to the negtds
populations in crisis.

In the area of operational interventions, provide support for:

1 Training in the culture of peace and psychosocial support,  to build a spirit of
social cohesion in conflict areas and encourage populations to overcome the negative
impacts of trauma;

1 The implementation of a school performance contract system involving all
local actors, in order to ensure that school indicators are achieved in the areas of
access, student and teacher attendance, and quality (student skill buildiragingre
and math);

1 Research-action contributing to  the integration of conventional teaching and
religious teaching (Koranic schools and unrecognized madrasas), in order to meet the
educational needs of children whose parents prefer Koranic schools over
conventional schools;

1 The revitalization of teacher learning communities , in order to support the
selftraining process for teachers and monitor them closely, thus ensuring
improvements in teaching practices, particularly for volunteer teachers;

1 Building a school lunch program, in partnership with certain partners such as
the WFP, USAID, CRS, etc., thus meeting the expectations of most communities.

3. Conclusion and R ecommendations

The 2011 food crisis and the 2012 politksacurity crisis in Mali produced an
unprecedented and disastrous situation. The security situation deteriorated considerably and

is only slowly improving.

Based on the information gathered through this assessment, different ethnic groups have
different perceptions of what caused the conflidthese perceptions differ depending on

whether one is Tuareg, sedentary Peulh or Songhai, or Arab.

However, lack of access to education wdsway s menti oned, no matte

ethnicity.
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The direct consequences aton riotabdy inclumenthel closing on
of certain schools and the shortage of educational offerings. The conflict forced some

students to take refuge or be displaced toward the south of the country or to urban centers.

The conflict also devastated school isaicture and equipment. Doors, windows, and
computer equipment were stolen, teaching materials destroyed, school benches used as

firewood.

From the recapture in 2013 until now, significant efforts have been made, but much remains

to be done to meet the shooling needs of all children.

Il n addition to the conflict, the countryds |
had already created a deficit situation. This situatioas beenexacerbated by the
consequences of the crisis, requiring greaé®d more urgent assistance to respond to the

enormity of the educational needs.

Outside of formal education, there is a need for appropriate training directly adapted to the
socioeconomic activities of areas suffering from the crisis. This will addres medium
term, the problems of unemployment mentioned by most participants. Stakeholders would
participate in identifying, assessing, and executing inga@merating activities to address the

many needs of women and youth in the different regions.

All should be done in collaboration with traditional chiefs, national and international armed
forces, armed groups to be negotiatedtowi th i

support the process of improving educational conditions for children.

The obstacles to educational access for children affected by the conflict include,
understandabl vy, ongoing insecurity, di strust

afford schooling expenses.

However, with the climate of insecurity that pes$s in certain regions, any action must be

taken gradually, beginning with the regions where security is relativehestablished.
Based on the above information, the following recommendations have been proposed:

To the state and its partners, in orddo restore a climate of peace, which is a necessary
condition to improve conditions for school i

training:
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1 Create the necessary conditions to gradually restore a climate of peace and security
in conflict zones;

1 Secure the effective return of the administration and the redeployment of the
national military to all occupied territories;

1 Inthe short term, negotiate a collaboration with certain armed groups that support a
restoration of peace, in order to protect thse territories that are still under their
control, thus ensuring the return of all populations displaced internally or in
surrounding countries;

1T Engage the teachersd union in negotiation
zones;

1 Consider possile compensation for teachers who agree to assignments in conflict
zones;

1 Engage Malian and international armed forces in securing schools, informing
communities about security risks, and training CGS/APE and youth/student
organizations in the detection @ntipersonnel mines;

1 Engage community leaders with positive community influence to act as
communication channels for sensitization activities, thus helping to restore a climate

of peace in conflict zones.

To CAMRIS and its partners, to improve survey cdrmhs in the communities:

1 Further research in the areas of:
0 Student nutritional security in crisis situations;
0 The psychosocial impact of the crisis on the educational system;
0 A rapid assessment of school materials for effective education by 2020;
0 An assessment of alternative educational offerings adapted to the desires of
populations in crisis situations.

1 Contribute to building the capacities of CGS, APEs, AMEs, and student organizations
to build community momentum for widespread school access anendgnce for
children;

1 Contribute to mobilization campaigns for children who have dropped out (due to the
crisis and other reasons) to return to school;

1 Strengthen school security by contributing to school fencing (through Food for Work

activities involvingll stakeholders in beneficiary communities). These Food for Work
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activities could include negotiated involvement by conflicting groups, in order to
allow them to work together in the common interest, thygoducingemulation that

will gradually break dowthe climate of hostility, contributing to the restoration of
sustainable peace in the communities;

1 Build the capacities of AEs, CAPs, CGS, and communal councils to develop and
implement security plans to prevent conflict, and preventative contingenog jba
natural disasters.

To USAID, for children to have access to quality education, and for young people to receive

professional training and integration:

1 Assist communities with school supply expenses and support ingenerating
activities;

1 Build the capacities of teaching staff, students, and communities in daily
hygiene/sanitation practices for school and home settings (through adopting the
School Of Five initiative);

Contribute to the installation of separate boys and girls latrines in schools;

In partnership with the FAO, the WFP, CRS, and other organizations, negotiate an
integrated school lunch program to involve beneficiary communities, with women
organized into Integrated Committees for Incor®enerating Activity Management,
from which a negoti@d percentage of profits will be detdited to building
independentiyoperated school lunciprograms

1 Contribute to improved learning conditions for children in unrecognized madrasas
and Koranic schools, thus meeting the expectations of certain commurihigs

prefer this type of school over conventional schools;

T Build teachersodo skills i n comprehensi ve

convince communi ties of t he benefits
achievement;
Bui |l d t e a cheareasobpsyshosodial ssppartn t

1 Strengthen mechanisms for teacher assessment andraeihg, in particular by
setting up teacher learning communities;

1 Build teacher capacities in muifiade and large class management.

To USAID, for comprehensive edutanal reform:

1 Contribute to advocacy for a nationével dialogue to promote reform.
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Methodology
Survey Sampling and Universe
The study methodology used a qualitative approddte assessment consisted of interviews
with major actors in the educational system at the regional and local leMa¢ssample size
was ten (10) villages, two (2) per regidvillages were selected based on the three following

criteria:

1 Villages most affected by the crisis
1 Presence of a school affected by the crisis

91 Accessibility of the school

Gender Sensitivity
The consulting team ensured that gender issues were takeraiotount in the development
of data collection tools and in data processing and analysis for the design of this report
For collection tools : data integration disaggregated by sex and incorporation of gender
specific questions

In target groups :

A The school questionnaire intended for school administration took into
account male and female administrators in the educational system, and a list
was compiled with the number of male and female directors in school
management structures in different argas

A In each village or schoofocus group interview guidewere used with a
mixed group of men and women or girls and boys. In some cases, groups
segregated by sex were used in order to conform to local and cultural nprms

A In each village, the communityiscussion tool was used with a group of
community leaders composed of men and women

A In each school, a focus grogp male and female teachers was assembled

Data Collection | nstruments

An interview guide was developed and used for each type of sutamget. The guides
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A Community leaders guide (village chiefs, councilors, mayors, members of

community organizations, etg.)

>\

Teachers guide

>\

Children guide

>~

Fathers and mothers guide
NGO guide
CGS APE AME OHmguide (school managenteoommittees, parentteacher

> >

associations, studemhothergroups chi | drends organi zat.
A AE andCAPguide
All interview guides used in the assessment covered the following topics

A Major risks (causes and dynamics) faced by communities

>\

Communityperceptions of causes of the crisis

>~

Impact of the crisis on educatipn

>\

Impact of the crisis on the communijty

>\

Community resiliency

>\

Community responses to natural disasters

>\

Perspectives and suggestions of actors

Collection S ummary
The following tablesummarizes the data collectioA total of 74 interviews were conducted
out of 88 anticipateddn 84%achievement ratg divided as follows3 interviews with AEs,
11 interviews with CAPs, 11 interviews with community leadersl0 interviews with
teachers 10 interviews with children/studentslO interviews with CGS/APE/AME/OE, 13
interviews with fathers/mothers, arlinterviews with NGOs

Table 2: Overview of C ollection

Fathers/ | Children/ CGS/APE
AE | CAP Leaders | Teachers NGOs Total
Mothers | Students /AME/OE

Obtained 0 2 2 2 4 2 2 1 15
Ségou

Anticipated 1 2 2 2 4 2 2 2 17

Obtained 2 4 3 3 3 3 3 2 23
Mopti

Anticipated 2 4 2 2 4 2 2 2 20

Obtained 0 2 2 2 2 2 2 2 14
Tombouctou

Anticipated 1 2 2 2 4 2 2 2 17
Gao Obtained 0 1 2 1 2 2 1 0 9
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Kidal

Total

NO

Anticipated 2 2 2 2 4 2 2 2 18

Obtained 1 2 2 2 2 1 2 1 13
Anticipated 1 1 2 2 4 2 2 2 16
Obtained 3 11 11 10 13 10 10 6 74
Anticipated 7 11 10 10 20 10 10 10 88

Overall 250 actors participated in these interviewdq females andl75 males, including
schooled, unschooled, amttopped outchildren) distributed in the following table

Table 3: Number of Participants in Interviews and Focus G roups

Unschooled Communities
Teachers Students ;
Regions children and NGOs Grand Total

M F Tot M F |Tot M F | Tot M F | Tot M F Tot

Gao 0 O 0 6 0 6 0 0 0 15 8 23| 21 8 29
Kidal 5/ 3 8 2 4 6 0 0 0 13| 10| 23| 20| 17 37
Mopti 210 2 4 0 4 1 0 1 41 | 15| 56 | 48 | 15 63
Ségou 2|0 2 3 3 6 6 2 8 45| 13| 58 | 56 | 18 74
Tombouctou 11 2 2 2 4 4 3 7 23| 11| 34| 30| 17 47
Total 10 | 4 | 14 | 17 9 26| 11 5 16 137 | 57 | 194 175 | 75 | 250

Data Collection and A nalysis

The data were collected through fate-face interviews with surveys. With participant
agreement, the interviews were recorded electronically with a voice recorder. This audio
interview could be listened to again in order to supplement the notes takenndutine

interview.

The survey faced enormous difficulties in
transport vehicle was attacked by armedndits The unstable security situation prevented

interviewers from reaching certain survey areas.

The collection timeframe in Kidal coincided with clashes between Coordination des
Mouvements de | 0Azawad and Pl atefor me. The

Gao. Data collection was protracted in certain areas due to travel difficulties ancuinisec
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For the assessment, detailed field notes were supplemented and integrated on Word. They
were imported on RQDA! software for coding. This software made it possible to analyze

the data and extract quotes. The technique of triangulation was used.

ANNEXES

Annex 1:INTERVIEW GUIDE FOR THE ACADEMIE D8 ENSE | GN EDMERECTOR, THE
CENTRE DOANI MATI ON P EDMDRECTOR,|AQLEHIEIR COLLEAGUES

Interview Date LIS OIS NS (e Position/Role Sex (MF) Ethnic origin
respondents)
A:
. . B:
Typeof Discussion c
D:
E
F
G:
H:
I:
Ni
K:
L:
Region School Name
Cercle Interviewer Name:
Commune Reporter Name:
VillageNeighborhood

" RQDA: Based Qualitative Data Analysis
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L. INSTRUCTIONS TO INTERVIEWERS

You will need :
Staff
0. 1 personto facilitate the group discussion
1. 1 personto take notes during the discussion
Group composition
1 1 mixed group with 4 to 8 persons maximum, to include th&Bor the DCAP and their close colleagues
Tools
1 Notepad and pen
1 Voice recorder
9 Cards inscribed with letter¢A, B, C, D, E, F, G, etctd identify interview participants

Duration

1 Max.1 hour for each group

INTRODUCTION

Introduce yourself and explain to the grotipat you are here to ask their opinions about the consequences of the crisis f
their school and the community. There are no right o

speak freelyYou need their authorization to startie interview

Date: Time :

1. QUESTIONS

1. Major risks (Causes and dynamics)

1.1. What are the majorrisks your regiodCAP has had to faceWhat caused them and what are
their dynamics (how did they develdp)

1.2. Since the crisis, are thesisks still an issue today?

1.3. What caused theseisks (armed conflict, floods, drought/fire, locust swarms, insecurity, &tc.)

Among these causes, which ones particularly affect women, female teachers, and female students?

1.4. Inyour opinion, what are some factors causing division and tension within the education 8ystem

2. Community perceptions of  risks (Conflict/Crisis) .

2.1 In your opinion, what are different dent i ty groupsd percepPions

Whatarewo mends p®rceptions

3. Impact of the crisis on education .

j
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3.1 What impact has the crisis had on teachers, students (boys/girls), and the education system in

generd?

3.2. Have students (boys/girls) from yoacadémiéCAP had to leave to attend school elsewh@re
Towhichotherac ad ®mi es d &ARs, gemarafhanhabaut teacherd

3.3. Have you received students (boys/girls) displaced by the crisis from other diStFobsn
whichotherac ad ®mi es d AR, gemdralitn e me n t

3.4. Have students (boys/gijlsrom your académiéCAP been recruited as child soldi€rf so,

what are they doing no®@What about teachers

3.5. Have your school sd support capabilities been

teacher manuals), particularly for unschootgdldren and young aduts

3.6. Have teaching materials and textbookem the schools in youracadémiesuffered damage

because of the crists

3.7. In which CAPs/schools have these damages been most sigfiificant

3.8. Do teacher manuals and textbooks take into aanb the current crisis situatiorfethnic

minorities, disabled persons, etc.) and stereotypes of girlsthoys

Impact of the crisis on the community

4.1. In your opinion, what impact has the crisis had on tider community?

4.2. What has its impact been on womemd children (particularly girls)?

4.3. Has the crisis undermined social cohesion? If so,“how
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4.4, Are there conflicting identity groups within your communities? Which éhes

5. Social cohesion
5.1. What are sources of social cohesipn

5.1.1. Within the education systef

5.1.2. Among students (boys/gir3)

5.1.3. Among unschooled/dechooled children and young ad@ts

5.1.4. In the wider community

6. Local response capacities (Resiliency)
6.1. How have communities and parents of students helped students (boys/girls) to get to school

and pursudheir studie®

6.2. What could help schools to be safe places for children (boys/girls) to fearn

6.3. Whom do students (boys/girls) contact in case of insecurity or Qisis

6.4. In case of temporary school closurevhat do students (boys/girls) do to continuéeir
studie®

6.5. What skills and abilities have most helped students (boys/girls) and teachers (men/women) to
cope with violence and insecurity in sch@oliolence between girls/boys, violence on the
way to school and at school, violence between teachard students (corporal punishment,

hitting, sexual assault, sexual harassment, etc.))
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6.6. Does the AE/CAP have a response plan to prepare for potential cases of crisis/@onflict

7. Natural disaster (flooding, drought, locust swarm ) response plan
7.1 In caseof natural disaster, how would students and other actors in the education system

respond in order to protect their places of learnidgo continue their studie®

8. PERSPECTIVES, STRATEGIES

8.1. In your opinion, what strategies could guarantee child(boys/girls) access to universal

quality education that does not contribute to vulnerability and corfflict

Interview end time

Annex 2 : INTERVIEW GUIDE FOR GS/APE/AME/CHI LDRENO®S ORGANI ZATI ON MEMBE

Interview Date List of Participants (Names of . : -
(day/month/yea respondents) Position/Role Sex (MF) Ethnic Origin
A:
. : B:
Type of discussion: c
D:
E
F
G:
H:
I:
N
K:
L:
Region School Name:
Cercle Interviewer Name:
Commune Reporter Name:
Village
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I INSTRUCTIONS TO INTERVIEWERS

You will need:

Staff

2. 1 personto facilitate the group discussion

3. 1 personto take notes during the&liscussion
Group composition

1 1 mixed group with 6 to 12 persons maximum, to include equal numbers of women and merClB8MAPE AMES and c¢ h

organizations

Tools

1 Notepad and pen

1 Voice recorder

1 Cards inscribed with letter¢A, B, C, D, E, F, G, etc.)
Duration Max.1 tour for each group

INTRODUCTION

Introduce yourself and explain to the group that you are here to ask their opinions about the consequences of the citi@s for
school and the community. There are no r itoydutEveoyone mayspeak a

freely. You need their authorization to start the interview.

Date: Time :

1. QUESTIONS

1. Major risks (Causes and dynamics)
1.1.What are the majorrisks your village/community has had to fadeonflit/crisis flooding, insecurityetc.)
1.2.1n your opinion, what are the causes and dynamics of thiske (conflict/crisis, flooding, insecurity, e®.)
1.3.In your opinion, what caused the conffict
1.4.(Have a strategy in place to pose this question individtalpersons of different ethnicities.)
1.5.What are some sources of tension and division in your community and in the area of ed®ation
2. Community perceptions of risks (conflict/crisis, etc.)
2.1.Do different ethnic groups have different perceptions about whaseduhe crisi8Men and
women, youth and children (girls/bo¥s)
2.2.According to the ethnic groups, what factors contributed significantly to the @risis
2.3.What are therisks faced by women/mé&eirls/boys and teen girls/boys
2.4.How do men perceive thesasks?How to they cope withtheserisks?
2.5.How do women perceive thesdasks? How do theycope withtheserisks?
2.6.What risks do children (girls/boys) and teachers face
a) At school?
b) On the way to schod?
3. Impact on education (School dropout, the child soldier phenomenon, etc.)
3.1. Are there children and youth who have dropped out of scHddlhat are the reasons students
(girls/boys) drop ou?

3.2.How has the crisis affected learn@mhe education systeth
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333Have your school s& suppor tsisqcadagsadnis,lteadchingestaff, been r e
teacher manuals)?

3.4. Are your community mobilization organizatio(GGS, APE,AME Chi | dr endeasc)or gani z a
operationaP

3.5.What impact has the crisis had on teach®fge the teachers on site

3.6. Can students get to schosbr learning spaces safely

3.7.Have any students been recruited by armed gr@ups

3.8.What was the educational situation five (5) years@ago

3.9. What will the educational situation be over the next five (5) years, in your opthion

3.10. How is school perceived by thisomunity?ls it supportive of sending children to sch@ol
What about schooling for girts

4. Impact on the community (social cohesion, etc.)

4.1.How has the crisis affected this community/Rat has its impact beéh

4.2.Do you think the crisis has affected men amdmen differentl® Girls and boys?

4.3. What elements of social cohesion alldive community to live iharmony and to avoid conflic?s

4.4. What are the sources of social cohesion among students, unschooled children/children who have
dropped out, and young adufts

5. Resiliency in the face of conflict/crisis ( safety of students and learning spaces )

5.1.How have communities and parents of students helped students (boys/qgirls) to get to school and
pursue their studie?

5.2.How have school mobilization organizatio(tSGS, APE, AME; hi | dr ends) hepedyani z at
students (boys/girls) to get to school and pursue their stuglies

5.3.What can school mobilization organizatiof€GS, APE, AME; hi | dr ends organi zat
make school a safe place for learriing

5.4.Whom can stalents contact in case of insecurity or crigis

5.5.1n case of temporary school closure, how could classes continue

5.6.What skills and behaviors have most helped students (boys/girls) and teachexpéo with
violence and insecurity in sch@ofviolencebetweengirls/boys, violence on the way to school and
at school, violence between teachers and students (corporal punishment, hitting, sexual assault,

sexual harassmergic.)).

6. Natural disaster (flooding, drought, locust swarm) response plan
6.1.Does the CGS/APBMEE hi | drends organization or the commun
in case of disaster
6.2.1n case of natural disaster, what would the community response be in order to save/secure
students anglaces of learnirgy

6.3.1n case of natural disaster, whabuld the community do in order to continue classes or studies
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6.4.1n case of natural disaster, how could students and other actors in the education system respond

in order to protect their places of learnif®lo continue their studie®

7. Suggestions

7.1.What responsestrategies would yowecommend forcrisis situations or natural disastérs

Interview end time

Annex 3: INTERVIEW GUIDE FOR CHILDREN (6 -12 years)

Interview Date List of participant§names of - . -
(day/month/yedr respondents) Position/Role Sex (MF) Ethnic Origin
A:
. . B:
Type of Discussian =
D:
E
E
G:
H:
I:
N
K:
L:
Region School Name:
Cercle Interviewer Name:
Commune Report Name:
Village

INSTRUCTIONS TO INTERVIEWERS

You will need:
Staff:

4. 1 personto facilitate the group discussion
5. 1 personto take notes during theliscussion
Group composition

1 1 mixed group of 8 to 10 children, to include a maximum of 2 schooled bogsh®oled girls, 2 children who have dropped out,

unschooled children, and 2 disabled children

Tools

1 Notepad and pen
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1 Voice recorder
1 Cards inscribed with letter¢A, B, C, D, E, F, G, etc.)

Duration :
1 Max.1 hour for each group

INTRODUCTION

Introduce yourself and explain to the group that you are here to ask their opinions about the consequences of the cfiss &hool
and the community. There are no right or wrong ans eeYos need
their authorization to start the interview.

Date: Time :

1. QUESTIONS

1. Major risks (Causesand dynamics)
1.1. Are you afraid to go to scho@Why?
1.2. What are the majorrisks facing your community
1.3. How do you cope withtheserisks?
1.4.How have theseisks developed
1.5.1n your opinion, what caused the conffict
1.6. What are somesources of division and tension within the commu®ity
1.7.What are the barriers to educatioh
2. Community perceptions of  risks (conflict/crisis, etc. )
2.1.Whataret he di fferent ethnic groups® perceptions of wha
2.2.1n your opinion, could this crisis have been avoRiédo, how?
23What has been your experience of the?conflict/crisi
3. Impact on education (Schoo | dropout, the child soldier phenomenon, etc.)
3.1.How has the conflict/crisis affected your ability to learn at scRool
3.2.Do you feel that what you are learning at school will be useful to you (ex. Being safe and healthy, or getting
a jobWhy or why not?What else would you like to learh

3.3. Are there more girls or more boys who have dropped out of school because of the ®risis
3.4.Do you know any students who have dropped out in order to join armed gr@ups
3.5. Are there girls who have been recruitédé é By armed groups
3.6.Has your school been closed because of the cofflicr how lon@
3.7.Did the school closure affect school equipmentd infrastructur@
3.8.Have you left your village because of the corffliatd your teachers
4. Impact onthe community
4.1.How has the conflict/cris affected your community
4.2.In your opinion, which people have been most affected {litaktases)

U  Children (girls or b&ys)

i Womenr

U0 Disabled persahs

0  The entire populatfn
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5. Resiliency in the face of conflict/crisis (safety of students and  places of learning )
5.1.How can parents and the community in general help children to get to school 8afely
5.2.Whom do you talk to in cases of insecurity or cri8is
5.3.1In case of temporary school closure, how can you continue your st@dies
5.4.What factors promote social cohesiceind understanding within your commurity
5.5.Does your community have a security plan for crisis/cor#lict
5.6. What skills or attitudes have most helped you, your teachers, and your school principals to better
manage violence and insecurity at school (Ex. Vieldstween girls/boys, violence on the way to
school and at school, violence between teachers and students, cases of corporal punishment,
assault, rape, etc.).
6. Natural disaster (flooding, drought, locust swarm) response capacity
6.1.Does your school or communythave a response plan for natural disasters such as for drought, flooding,
or locust swarm8
6.2.1f not, how can the school community respond to natural disasters to ensure a safe learning
environmen®?
6.3.1n your opinion, what must be done to give all childigoys/girls) access to quality educafion

Interview end time

Interview date List of participants (Names of o L
(day/monthlyedr respondents) Position/Role Sex(M/F) Ethnic origin
A:
. . B:
Type of Discussion C.
D:
E
F
G:
H:
I:
J
K:
L:
Reagion School Name:
Cercle Interviewer Name:
Commune Reporter Name:
Village

L INSTRUCTIONS TO INTERVIEWERS
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You will need :

Staff

6. 1 personto facilitate the group discussion

7. 1 personto take notes during the discussion
Group composition

7. 1 mixed group with 6 to 8 persons maximum, to include if possible 50% male teachers and 50% female teachers.
Tools

8. Notepad and pen

9. Voice recorder

10. Cards inscribed with letters (A, Btc.)
Duration

1 Max.1 hour for each group

INTRODUCTION

Introduce yourself and explain to the group that you are here to ask their opinions about the consequencesagithfor their school
and the community. There are no right or wrong answer gsneed

their authorization to start the interview.

Date: Time :

1. QUESTIONS

1. Major risks (Causes and dynamics)
1.1.In your opinion, whatisks are facing your scho@l
1.2.How do you respond to theseisks?
1.3.1n your opinion, what caused the conffict
1.4.What major risks have arisen in the villag®/hat caused them and how have they develogatmed
conflict, flooding, drought/fire, locust swarms, insecurity, &tc.)
1.5.Which of theserisks particularly affect women, female teachers, and girl stulents
1.6.In your opinion, what arsomesources of division and tension in school and in the vilage
1.7.What are therisks to students (girls and boys) and teachers (men/women)?
(Which of thesesls affect mainlpoy students, girl students, male teachers, femaleXeachers
a).at schoo?
b). on the way to scho&
c).in the communit®
1.8. Has the crisis had ainfluence on the schooling of girls and boys? Ho® so
1.9. Has your school received displacedldhen?If so, from wher&
2. Community perceptions of  risks (conflicts/ risk s)
2.1.In your opinion, what are community perceptions about what caused the céhihttat arewo me n 6 s
perception®
2.2.Do different ethnic groups have different perceptions about what caused theZrisis
2.3.Do communities have grievances against the administration in general and against the school administration
in particular about the crisis?
3. Impact of th e crisis on education
3.1.Has your school been closed because of the coffliar how lon@

3.2.Did the school closure affect school equipment and infrastruure
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3.3.Have you left your village because of the corfNvhat about your teachergYour childrer?

3.4.1s thae any community resentment regarding the content of textbddks

3.5.Has your school been affected by the crisis? How so?

3.6.What impact has the crisis had on teachers, students (boys/girls), and the education system in general?

3.7.Have students (boys/girls) lefour school to go study elsewhere? What other schools (CAPs, AES) have
they gone to, generallyWwhat about teacher?

3.8.Have you received students (boys/girls) displaced by the crisis from other schools? What other CAPs or
AEs have they come from, generally

3.9.Have any students (boys/girls) from your school been kidnapped by armed groups? If so, what has
happened to them? What about teachers?

3.10. Have the support capabilities of your school been reduced due to the crisis (classrooms, teaching staff,
teacher manual8)

3.11. Have there been students who dropped out of school following the crisis? Why?

3.12. What is the extent of damage to your school (classrooms, furniture, textbooks, teaching materials,
etc.)?

3.13. Do teacher manuals and school textbooks take into account the currmetis situations (ethnic
minorities, disabled persons, etc.) and stereotypes of girls/boys?

3.14. Has the crisis created distrust between communities and teachers? Do the communities have good
relations with teaching staff?

4. Impact of the crisis on the communit y

4.1.In your opinion, what impact has the crisis had on the wider comm@nity

4.2. What impact has it had on women and children (particularly girls)?

4.3. Has the crisis undermined social cohesion? If so, in what ways?

4.4.Do you think that the crisis has affected men amomen differently?

4.5.What elements of social cohesion allohet community to live imharmony and avoid conflicts?

4.6. Are there conflicting identity groups in your village? Which ones?

5. Social cohesion

5.1.How could school contribute to repairing the social fabrijculture of peace, tolerance, respect for
differences, the value of living together)?

5.2.What activities strengthen social cohesion among students, unschooled children/children who have
dropped out, and young adults?

5.3. What are sources of social cohesi®n
5.3.1. In your schooP
5.3.2. Between students (boys/qgirls)?
5.3.3. Between unschooled children/children who have dropped out, and between young adults?
5.3.4. Inthe wider community

6. Local response capacities (Resiliency)

6.1.How have communities and parents of students helped stud@tgs/girls) to get to school and pursue
their studies?

6.2. What could help your school to be a safe learning space for children (boys/girls)?
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6.3.Whom do students (boys/girls) contact in case of insecurity or crisis?
6.4.1n case of temporary school closure, how cstndents (boys/girls) continue their studies
6.5.What skills and abilities have most helped students (boys/girls) and teachempéowith violence and
insecurity in schooln{olencebetween girls/boys, violence on the way to school and at school, violence
between teachers and students (corporal punishment, hitting, sexual assault, sexual harassment, forced
labor, etc.))
6.6. What measures have been taken to keep children (girls and boys) safe:
0 On the way to school?
o Inschool?
6.7.What additional efforts are necemsy to retain students at school, particularly girls?
6.8. What measures have been taken to keep teachers safe:
0 On the way to schocd?
0 In schoo?
6.9.Does the school have a security pfan
7. Natural disaster (flooding, drought, locust swarm) response plan
7.1.1n case of natural disaster, howould the students and community respond in order to protect their
places of learning? To continue their stu@ies
7.2.Have you had to implement local responsesctipe withsuchrisks? How have you proceeded?
7.3.Asateacher,havg ou made efforts to preserve your students?d
7.3.1. If so, what actions have you taken?
7.3.2. If not, why not?
7.4.What associations/NGOs supported your school during the crisis?
7.5.What types of support did your school receive? When?
7.6.Does the schol have a contingency plan in case of disaster?
8. Perspectives, Strate gies
8.1.What measures could be taken to keep children (girls and boys) safe:
8.1.1. On the way to schod?
8.1.2. Inschoo?
8.2.What measures could be taken to keep teachers safe:
8.2.1. On the way to schoc?
8.2.2. InschooP
8.3.1n your opinion, what strategies would ensure children (boys/girls) access to a quality education that would
not contribute to vulnerability and conflict?

8.4.What are your current educational expectatiohs

Interview end time
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Annex 5: INTERVIEW GUIDE FOR COMMUNITY LEADERS (VILLAGE CHIEFS AND
COUNCILORS, LOCAL ELECTED OFFICIALS, RELIGIOUS LEADERS, AND CLOSE

COLLEAGUES)
Interview date List of participants (Names of . L
(day/month/yea respondents) Position/Role Sex (MF) Ethnic origin
A:
. . B:
Type of Discussian .
D:
E
E
G:
H:
I:
J
K:
L:
Reagion School Name:
Cercle Interviewer Name:
Commune Reporter Name:
Village

1. NSTRUCTIONS TO INTERVIEWERS

You will need :

Staff

8. 1 personto facilitate the group discussion

9. 1 personto take notes during theliscussion
Group composition

11. 1 mixed group with 8 to 12 persons maximum, to include village chiefs, religious lebders, a | el ected off
associations, village chief councilors, and youth associations. As much as possible, the groups must comprise as may
men

Tools

12. Notepad and pen/computer
13. Voice recorder
14. Cards inscribed with letter¢A, B, C, D, E, F, G, etc.)

Duration

1 Max.1 hour for each group
INTRODUCTION
Introduce yourself and explain to the group that you are here to ask their opinions about the consequences of the crisis
their school and the community. Therearemoi ght or wrong answer s. Everyoneds
speak freely. You need their authorization to start the interview.
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Date: Time :

2. QUESTIONS

1. Major risks (Causes and dynamics)

1.1. In your opinion, whatisks are facing your communities
1.2. What are you doing tacope withtheserisks?
1.3. In your opinion, what has caused the conftict
1.4. Do the risks facing your communities affect different social groups (men, women, girls, boys,
disabled pemns, etc.) to the same degree?
1.5. Has the crisis had an influence on schooling for girls and boys? How so?
1.6. What are therisks to students (girls/boys) and teachers (men/women)?
V At schooP
V  On the way to schoc?
V  In the community?
1.7. What aresomesources ofdivision and tension within the school system?
1.8. Has your school received displaced children? If so, from where?
2. Community p erceptions of risks (conflict/crisis, natural disaster, etc.)
2.1. Do different ethnic groups have different perceptions of what causeattisés?
2.2. Do communities have grievances against the administration in general and the school
administration in particular about the crisis?
3. Impact on education (school dropout, the child soldier phenomenon, etc.)
3.1. How has the conflict/crisis affectadh i | dr ends ability to |l earn at sc
3.2. Do you know any students who have dropped out of school to join armed groups?
3.3. Has your school been closed because of the conflict? For how?long
34.Has your schoolds closure affected school equiop
3.5. Have you left your village because of the conflict? Have your teachers? Your children?
3.6. Is there any community resentment regarding the content of textbooks?
37.Have your school sd support capabilities been r
teacher manuals), particularly for unschooled children and young adults?
3.8. What did the school community look like five years ago, and what will it look like five years from
now?
3.9. In your opinion, why do girls drop out of school?
3.10.In your opinion, why do boys dip out of school?
3.11.Since the beginning of the crisis, have you known any teachers who have quit working?
4. Impact on the community
4.1. How has the conflict/crisis affected your community?
4.2. Has the crisis/conflict jeopardized the normal functioning of yaxtivities as leaders?
4.3. In your opinion, which persons have been most affected?
V  Children (girls or boys)?
vV  WomenRr
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4.4,
4.5.
4.6.

V Disabled perscéhs

V  Ethnic groups? Which ones?

V  The entire population?

Has your community received children displaced by the crisis/conflict?
Do you think that the crisis has affected men and women differently?

What elements of social cohesion help the community to live in harmony and avoid conflict?

5. Resiliency in the face of conflict/crisis ( safety of students and places of learning)

5.1.
5.2.
5.3.
5.4.
5.5.

5.6.

How haveparents and the community in general helped students get to school safely?

In your opinion, can school once again be a safe and supportive place for I@arning

Whom do students (boys/girls) contact in case of insecurity or crisis?

In case of school closureshat alternatives allow students to continue their studies

What skills and abilities have most helped students (boys/girls) and teachsspaovithviolence

and insecurity at schoolriolence between girls/boys, violence on the way to school and at
school, violence between teachers and students (corporal punishment, hitting, sexual assault,
sexual harassment, etc.))

Does the school have a security plan?

6. Natural disaster (flooding, drought, locust swarm) response capacity

6.1.

6.2.

6.3.

Does your school or yourrommunity have a response plan for natural disasters such as drought,
flooding, or locust swarms?

If not, how does the school community respond to natural disasters in order to ensure a safe
learning environment for students?

Does the community have a cdngency plan in case of disaster?

7. Perspectives, Strat egies

7.1

7.2.
7.3.

In your opinion, what strategies would ensure children (boys/girls) access to quality universal
education that would not contribute to vulnerability and conflict?
What are your priorities forsecurity in schools?

What are your current educational expectations?

Interview end time

Interview date List of participants (Names of -
(day/month/yeay respondents) Position/Role Sex (MF) Ethnic origin
A:
. ) B:
Type of Discussion: =
D:
E
E

E




Region School Name:
Cercle Interviewer Name:
Commune Reporter Name:
Village

L. INSTRUCTIONS TO INTERVIEWERS

You will need :
Staff
10. 1 personto facilitate the group discussion
11. 1 personto take notes during theliscussion
Group composition
15. 1 mixed group of 2 to 3 persons maximum, selected from among NGO stafkingin the area of educatian
Tools
16. Notepad and pen
17. Voice recorder
18. Cards inscribed with letter¢A, B, C, D, E, F, G, etc.)
Duration
1 Max.1 hour for each group

INTRODUCTION

Introduce yourself and explain to the group that you are here to ask thpinions about the consequences of the crisis for their sch
and the community. There are no right or wrong answer sneed

their authorization to start the interview.

Date: Time :

1. QUESTIONS

1. Major risks (Causes and dynamics)

1.1. What are the majorrisks (conflict/crisis, flooding, insecurity, etc.) your area of operations has had to
face?
1.2. What caused theseisks (conflict/crisis, flooding, insecuritgtc.), and how did they develop, in your
opinion?
1.3. What aresomesources of tension and division in your area of operations?
2. Community p erceptions of risks (conflict/crisis, etc.)

21.1ln your opinion, what are identiflct# groups® perc
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2.2
2.3.
24,
2.5.

What are therisks facing women? Girls and young women?
How do men perceive thesasks? How do theycope withthem?
How do women perceive thesdsks? How do theycope withthem?
What are therisks to students (girls/boys) and teachers

Il. At schoof?

V. On the way to schod?

3. Impact on education (school dropout, the child soldier phenomenon, etc.)

3.1
3.2.
3.3.

3.4.
3.5.
3.6.
3.7.
3.8.
3.9.

How has the crisis affected students? The education system?

Do you think that the crisis has affected girls and boys differently at the school level?

How have teachers in your area of operations been affected by the state of emergency/the recent
crisis (forex. Have they been displaced, are they afraid to go to school)?

Has your area of operations had cases of students (girls/boys) displaced by tt& crisis

Are any schools closed within your area of operations? Why?

Are any schools open but neoperational within your area of operations? Why?

Can students get to school or places of learning safely?

What was the educational situation five (5) years ago?

In your opinion, what will be the educational situation over the next five (5) years?

4. Impact on the community (social cohesion, etc.)

4.1.
4.2.
4.3.

How has the crisis affected your area of operations? What has impact has it had?
Do you think that the crisis has affectegen and women differently?
What are sources of social cohesion among students, unschooled children/children who have

dropped out, young adults, and within the education system?

5. Resiliency in the face of conflict/crisis (safety of students and places of learning)

5.1.

5.2.
5.3.

How have communities and parents of students helped students (boys/girls) get to school and
pursue their studies?

What can parents/NGOs do in order to make school a safe place for learning?

What skills and attitudes have most helped studentscheas, and school principals to manage

violence and/or insecurity at school?

6. Natural disaster (flooding, drought, locust swarm) response plan

6.1.

In case of natural disaster, how would NGOs respond, working in synergy, in order to save places

of learningand/or resume classes or instruction?

7. Suggestions

7.1

What response strategies would you recommend for crisis situations or natural disasters?

Interview end time
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Interview date List of participants (Names of - L
(day/monthlyedr respondents) Position/Role Sex (MF) Ethnic origin
A:
. . B:
Type ofDiscusson: S
D:
E
F
G:
H:
I:
N
K:
L:
Region School Name:
Cercle Interviewer Name:
Commune Reporter Name:
Village

L INSTRUCTIONS TO INTERVIEWERS

You will need :

Staff

12. 1 personto facilitate the group discussion

13. 1 personto take notes during the idcussion
Group composition

19. 1 groupwith 4 to 8 persons maximum, to include a maximum of 4 fathers of school children, 2 fathers of unschooled childre
fathers of children who have dropped out (or a corresponding distribution for mothers of children).

Tools

20. Notepad and pen

21. Voice recorder

22. Cards inscribed with letter¢A, B, C, D, E, F, G, etctd identify interview participants

Duration

1 Max.1 hour for each group

INTRODUCTION

Introduce yourself and explain to the group that you are here to ask their opinions abowahsequences of the crisis for their scho
and the community. There are no right or wrong answer sneed
their authorization to start the interview.

Date: Time :

1. QUESTIONS

1. Major risks (Causes and dynamics)
1.1. What are the majorrisks facing your community? What caused them, and how did they develop?
1.2. How do youcope withtheserisks?

1.3.In your opinion, what has caused the conflict?
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1.4.Has your community beeaffected by the conflict/crisis?
1.5. Do the risks facing your community affect different social groups (men, women, girls, boys,
disabled persons, etc.) to the same degree?
1.6. What are therisks to students (girls/boys) and teachers (men/women)
a) at schoa?
b) on the way to scho&
¢) in the communit®
1.7.What are some sources of division and tension within the school commeinity
1.8. Has the crisis had an influence on schooling for girls and boys? How so?
1.9. Has your school received displaced children? If so, from where?
1. Community p erceptions of risk s (conflict/crisis, etc.)
2.1.Do different ethnic groups have different perceptions of what caused the crisis?
2.2.Do communities have grievances against the administration in general and the school
administration in particular abouhe crisis?
1. Impact on education (school dropout, the child soldier phenomenon, etc.)
3.1.How has the crisis affected the education system
3.2.How has the crisis affected students? Has it had the same impact on girls and boys?
3.3.Do you know any students who hawiopped out of school to join armed groups?
3.4.Has your school been closed because of the conflict? For how long?
3.5.Did the school closure affect school equipment and infrastruure
3.6.Have you left your village because of the conflict? What about your teackerg?children?
3.7.1s there any community resentment regarding the content of textb@oks
3.8.What did the educational situation look like five years ago?
3.9. What will the educational situation look like five years from now?
3.10. Are there many children (boys and girlsho have dropped out of school since the conflict? If
so, what are the reasons they have dropped out?
3.11. Are you in favor of sending your children to school? What about the girls?
V. Impact on the community (social cohesion, etc.)
4.1.How has the conflict/crisiaffected your community?
4.2.1n your opinion, which people have been most affected?
V  Children (girls or boys)?
vV  Women?
V Disabled persons?
V  Ethnic groups? Which ones?
V  The entire population?
4.3.Has your community received children displaced by the crisis/conflict?
4.4.Do you think that the crisis has affected men and women differently?
4.5.What elements of social cohesion allow the community to live in harmony and avoid conflict?
5. Resiliency in the face of conflict/crisis (safety of students and places of learning)

5.1.How hasthe community in general helped children get to school safely?
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5.2.How have you helped your children to get to school safely?

5.3.What would help to make school a place where young people can learn safely?

5.4.Whom do students (boys/girls) contact in caseirdecurity or crisis?

5.5.1f the school had to be closed temporarily, how could the students pursue their studies?

5.6. What skills and behaviors have most helped students, teachers, and school priticipalsage
violence and/or insecurity at schodf?iolencebetween girls/boys, violence (on the way to school and
at school) between teachers and students, cases of corporal punishment, assault, rape, etc

5.7.Does the school have a security pfan

6. Natural disaster (flooding, drought, locust swarm) response plan

6.1. Does you school or community have a response plan for natural disasters, such as droughts, flooding,
or locust swarms? If so, what else can be done?

6.2.1f not, what can you do to respond to natural disasters in order to ensure a safe learning environment
for students?

7. Perspectives, Strate gies

7.1.1n your opinion, what strategies could ensure children (boys/girls) access to universal quality education
that would not contribute to vulnerability and conflict?

7.2.What are your priorities for school security?

7.3.What are yaur current educational expectations?

Interview end time

0. General information

Interview Identification

1. Form Number (school identifier)

2. Interviewer Name(s)/Code

3. EvaluatiorDate (day/month/year /|
4. Start Time(hour/min): __ /[

Evaluation Location

5. Reggion fegion code)
6,Acad®mi e ddodenseignement :

7.Cercle

8Centre doéani maCAPon p®dagogi que
9.Commune

10. Village

11. Site GPS Coordinatesongtude : latitude:

School Information

12. School Name
13. Principal/Managing Director Name
14. Telephone Number or
15. School Status (public, community)

Information Source
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16. Name of the primary information source used
17. Title/position/role of source in theschool
18. Telephone number of information source or

1. Access and Learning Environment

Subject N° Questions Response Categories

Equality of Access

Functionality 1.1. | Is the schookurrently operationa? /£ 1l.Yes
A 2.No

1.2. | If not, how long has the school not been | | months
operationaP

1. Teachers left due to the
conflict (insecurity)

2. Students no longer attend
due to conflict(insecurity)

1.3. | Why is the school not operation@lfnultiplechoice | A&
A
A 3.School was destroyed by th
A
A

question

conflict
4. School is unusable becauseg
occupied by armed groups
5. Other (specify

1.4. | How far away is thenearestoperational school? | |Km
Accessibility 1.5. | Is your school accessiblsy. 1.Yes 2.No
A. Vehicl®
B. Only by boat?
C. Only on foot? A A
D. Other A A
A £
Enrollment 1.6. | What is the total number of students enrolled in A.Boys | B.Girls | C. Total
your school? L L L
(If the school is non-operational, how many - - o
children were enrolled in all classes at the
school?)
Attendance 1.7. | Since the start of the conflict/crisis, are there morq 1. More 2. Same | 3. Fewer
fewer, or the same number of students present
A. Boys e A
B. Girls A £ £
C. Total A ;3 .3
£
Displaced 1.8. | Ifyouresponded mor e, 6 are t he|&A 1Yes
students students in the school due to recent population |/ 2.No
displacement?
Capacity 1.9. | How does student attendance compare to the / 1. Below capacity
school 8s capacity? Agow| A 2 Normal
capacity, normal attendance (atapacity), ortoo |4 3.Over capacity

many studentsdver capacit)?

1.Yes
2.No

1.10.| Are any classrooms used in rotation/double sessig
at the schoa?

m M
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Subject N° Questions Response Categories
1.11.| How many classrooms are used in rotation/doublq | | classrooms
sessions?
1.12.| Are any classrooms used to hold two classes/ gra| £ 1.Yes
at the schoa? /A 2.No
1.13.| How many classrooms are used to hold two class||_ | classrooms
grades at the school?
1.14.| Why are classrooms used in rotation/double 1.Yes 2.No
sessions or to holdwo classes/grades at the schog
(multiplechoice question)
A. Insufficient number of classrooms A A
B. Some classrooms are destroyed £ A
C. Shortage of teaching staff /£ 4=
D. Equipment is destroyed/damaged (school
benches, blackboards, etc.) /e A
E. Other (specify /B e
Inclusion of 1.15| Do children from vulnerable or atisk groups attend 1.Yes 2.No
vulnerable this school?
children ] ]
A. Disabled children
B. Orphans s A
C. Children with no parent or guardian A A
D. Older children A A
E. Pregnant students oyoung mothers A A
F. Ethnic or religious minority groups A A
G. Displaced students A A
H. Former combatants /e /e
I. Other (specify A A
J. Do children wear school uniforms? A A
Measures to 1.16| Does your school take any measures to help
help vulnerable vulnerable students to access, participate, and/or
; 1.Yes 2.No
groups/student stay in school?
s
FE
A. Oversee protection of children 4 A
B. School lunches A~ s
C. Provide sanitary products forinis £
D. Provide uniforms or clothing A
E. Scholarships or waivesthool fees as A
F. Flexible schedules £ A
G. Separate classes for older students A =
H. Followup on school dropout =
I.  Remedial or accelerated courses A
J. Daycare services or early childhood A& A
development services = as
K. Other? gpecify A
/e
£
Protection and well -being
Distance 1.17.| What is the maximum distance students must tray
to come to school? |__|___[km
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Subject N° Questions Response Categories
1.18.| Since the crisis/emergency, are there any childrer £ 1.Yes
who must now travel from places further away frol £ 2.No
the school?
Site security 1.19.| Does the school have a security pfan A 1l.Yes
A 2.No
1.20.| Have the school grounds been swept clean of all | £ 1.Yes
pieces of glasses or sharp objects? /£ 2.No
(Observe the school site for objects of this kind.)
1.21.| The school grounds are fenced. /A 1l.Yes
) A 2.No
(Observéhe school grounds to verify.)
Infrastructure
Classroom 1.22.| How many classrooms does the school have A |__||___| Number of
capacity classrooms
1.23.| Are all classrooms equipped with access ramps fg £ 1.Yes
thosewith motor disabilitie® £ 2.No
If the school is operationahow many students on
1.24.| average are currently in each classroom for:the
A. Firstyear? || # of students per class
B. Second year?
C. Third year? |___| # of students per class
D. Fourth year? |___| # of students per class
E. Fifth year?
F. Sixhyear? |___| # of students per class
(Ask the respondgnt |___| # of students per class
Is the numbenf students per classroom below capsl—| # Of students perclass
at capacity, or above capacity?
Other 1.25.| Is there a main office at the school? A 1l.Yes
infrastructure /£ 2.No
1.26.| Is there a library at the school? A 1.Yes
/£ 2.No
Is there a green space?
State of the 1.27.| How many classrooms were damaged/destroyed |
school during the recent conflictfObservéhe state of
classroonjs # of classrooms damaged/destroy
Types of 1.28.| If the school is operational, are some classes A 1l.Yes
facilities operating in temporary structures (for ex. Tents, |/ 2.No
makeshift buildings, under trees)?
1.29.| If so,how many? |___| # of classes in temporary
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Subject

NO

Questions

Response Categories

structures

1.30.

In what state arghe schoolclassrooms, office, and librafyndicateéhe number)?

Good

Fair Poor| Total

Hard

Semihard

Banco

Other (specify

Total

1.31.

In what state are the walls, roofs, doors, windows, and paint of the school classroomsg

office, and libraryindicate the numb@r

Good

Fair

Poor TOTAL

Walls

Roofs

Doors

Windows

Paint

TOTAL

Furniture

1.32.

What state is the school furniture ifindicate the number

Good

Faire Poor| TOTAL

School bench

Wall blackboard

Easel board
Teacher s chair
Teacher ds desk
Cabinet
Principal 6s cha
Principal 6s des
Bookshelf

Other (specify)

TOTAL
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Subject N° Questions Response Categories

Water 1.33.| Does the school havecaess to a potable water A 1l.Yes
source, either insidéhe schoolor within close A 2.No
proximity (less than 100 n?)
1.34.| How much time does itake to go to the water A 1. Less tharl0 minutes
source, get water, and return to the school? A 2.10to 30minutes
A 3.More than30 minutes
Electricity 1.35.| Does your school have electricity £ Yes---—------ No
) £ Yes--------- No
Are the classrooms ventilated? E YeS--—-—m- No
Are power outages common?
Latrines/ toil ets| 1.36. How many functioning latrines or toilets are there || # of functioning latrines
the school? (If the responsezZsro, skip the other

guestions about the latrines/ §ilet

(Functioning means that the latrines are used and
function safely.)

1.37.] Are there geographically separate latrifles l.Yes 2.No

A. Girl and boy student? FE
B. Teachers and students? yis
C. Male and female teachérs yi

m W m

(Observe: Ask to see the latrines for the different)(

1.38.| Are some latrines accessible for disabled perSons| £ 1
(Observé.atrines should have large doorways for | £ 2.
using crutches or wheelchairs to enter; they shoul
have steps or steep slopes at the entrance; they s
not have rubble oregular surfaces.)

1.39.| In what state are the school latrinébdicate the number

Good Faire Poor| TOTAL

Boy® | atrines

Girls | atrines

Handicappesgpecific latrines

Teacherso | atr

-



treatment?

Subject N° Questions Response Categories
Latrines
TOTAL
Hygiene and 1.40.| Are there handwashing kits in or next to the A 1l.Yes
sanitation latrines? /£ 2.No
(ObserveAsk to see treupplied
1.41.| Is there human excrement in the school yard? A 1.Yes
A 2.No
(Observéhe obvious places where people might gq
defecate. Do not count excrement that has clearly
deposited many days ago. Only excrement depos
recently indicates a current toilet access pyoblem
1.42.| Is there animal excrement in thechool yard? A 1l.Yes
A 2.No
First aid care 1.43.| Does the school have a nursing station? || minutes
How many minutes does it take to walk to the
nearest health facility?
1.44.| Does the school/learning space have basic first aif £ 1.Yes
supplie® /£ 2.No
(ObserveThere should be a serviceable first aid kit
clearbandagesiressings, and gauze.)
1.45.| Are there teachers trained in using the first aid kit? &£ 1.Yes
/£ 2.No
Nutrition 1.46.| Is there a schoolunch program® A/ 1l.Yes
/£ 2.No
Psychosocial 1.47.| Does the school have a school counselor or A 1l.Yes
support someone designated to provide support or counsg /£ 2.No
to students?
1.48.| Are students referred to health or psychosocial |ZA& 1.Yes
support services if they need care or treatm&nt | £ 2.No
1.49.| Are students who are victims of sexual abuse A 1.Yes
directed to specialized services for care and /£ 2.No

Comments or other information related to access and learning environment

2. Teaching and Learning

Subject

NO

Questions

Response Categories

Academic Program
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Loss of 2.1. |Were any teaching and learning materials (manuals A& 1.None/Few(0825%)
school teaching materials, textbooks) damaged or lost as § £ 2. Some(26350%)
materials result of the recent conflict/crisis? If so, what /A 3.Many(51875%)
proportion? £ 4. MOST/A”
(760100%)
Teaching 22. |How many of the school 6 /& 1. None/Few(0525%)
materials teaching manuals and materials? /E 2.50me(26350%)
/£ 3.Many(51875%)
/£ 4.Most/ All
(768100%)
23. |Dotheschool 6s teachers us/#A 1lYes
A 2.No
Learning 2.4. | How many reading and mathematics textbooks doe
materials each student in the school have? )
|__I# of reading textbooks per
student
|__I'# of mathematics textbooks
per student
2.5. | Did eachchild have a pen or pencil to write with last| £ 1.Yes
school year? /A 2.No
Teaching
Interruption 2.6. | Did the school discontinue its activities (i.e. close) f
in learning any period of time due to the recent state of I___I#ofdays
emergency/crisis? If so, for how long?
School 2.7. | How many hours per day do students spend at sch
hours (current schedule of school operatiorts) I___1# of hours
2.8. | Of this time, how much is actually spent on teachin{ &£ 1. None/Little (0625%)
and learning (as opposed to administrative tasks, |4 2.Some(26350%)
passage from one activity to the next, and waiting)7 £ 3. Much(51375%)
Please give an estimate. A 4.Most/ All
(760100%)
Comments and other information related to teaching and learning issues
3. Teachers and other educational staff
Subject N° Questions Response categories
Teaching staff
Number of 3.1. | How many teachers worked in the school A. Men B.Women C. Total
teachers prior to the state of emergency? L L L
# # #
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Subject N° Questions Response categories
3.2. | How many teachers weraffected by the A.Men B. Women C. Total
state of emergency and cannot work
anymore? - - —
# # #
3.3. | How many teachers currently work at the A.Men B. Women C. Total
school(Men women total)? L L L
# # #
3.4. | How manyteachers are needed for the |___| # of teachers
school?
Teacher 3.5. | Since the state of emergencyi/crisis, are A. Men B. Women C.Total
absenteeism teachers absent more than, less than, or as L L L
often as before? ess ess ess
/A Same /A Same /A Same
/A More /A More /A More
3.6. | What happens to the classes when teachery £ 1. Use substitutes
are absent? A 2. Combineclasses
/A 3. Let students work without supervision
A 4.Send students home
A 5. 0Other (specif
(Check all that apply (specify
Teacher 3.7. | How manyteachers are graduates of the IEN A. Men B.Women C.Total
qualifications
|| || (I
# # #
3.8. R A. Men B.Women C. Total
Of O0teaghaduabas of
many have completed ten days or more of - - -
teacher training?
Nb. Nb. Nb.
3.9. | How many teachers working in the school a A.Men B.Women C. Total
officially registered with the
government/education authorities/territorial || || (-
collectivitie® # # #
Support and training
Psychosocial | 3.10. | Are there psychosociaupport or mental /£ 1.Yes
support health services available for students (to he| /£ 2.No
them cope with issues such as fear and
trauma)?
Are there psychosocial support or mental
health services available for teachers (to he
o .1/ l1l.Yes
them cope with issues such as depression 3 £ 9N
stress)? -INO
Continuing 3.11. Have teachers in this school received g ; L?)S
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(Note These usualhgcur once per year. Look
school archives to verify that reviews toak p

Subject N° Questions Response categories
education continuing education over the past six
and months?
workplace o _ /£ l.Yes
support Have teachers in this school received any | £ 2.No
type of support to continue working?
3.12. | Over the past six months, has this school |/ 1.Yes
received a visit from an educational advisor| &£ 2.No
other education official?
3.13. | Is there a teacher setfaining mechanism A Teacher learning communitCA)
within the school? /E Other, please specify
School 3.14. | Does the school holaegular staff meetings?| £ 1.Yes
management . ] £ 2.No
(Read minutes to vetlgt meetingsake placé
3.15. | Does the school conduct regular staff £ 1. Yes
performance reviews? £ 2.No

Comments or

other information related to teachers and other education staff

4. Education policy and coordination

Subject N° Questions Response categories

Coordination
Government 4.1. Have local education officidieen able to reach | £ 1.Yes
capacities out and support the school since the beginning| &£ 2.No

the crisis/state of emergency?

4.2, Has the school received a visit from a town hall £ 1.Yes

representative since the crisis began? /£ 2.No
Needs 4.3. Have any NGOs come here to discuss the stat¢ /£ 1. Yes(specify
assessment of education or the needs of this school? If so,

which NGOs? /£ 2.No




Subject N° Questions Response categories
Assistance 4.4. Have students from this school received any of
provided the following assistance? If so, from whom?
1.Yes 2.No
A. Educational materials (textbooks, for exam
B. School tents E £
C. Teacher training A £
D. Other (specify A /e
Zas .3

Comments or other

information related to education policy and coordination

5. Community Participation

Subject N° Questions Response categories
Participation
Community 5.1 Has the school received support/assistance fro £ 1.Yes
the community? /£ 2.No
5.2 What type ofsupport/assistance?
Existence of 5.3. Does the school have @omité de Gestion /£ 1.Yes
operational CGS Scolaire(CGS,School Management Committée] £ 2.No
5.4, If so, when was the lag&GSmeeting Y A
(day/month/year
CGS Members 5.5. Which of the following groups are represented
in the CG®
1.Yes 2.No
A. Teachers
B. Principal A A
C. Other school staff A e
D. Community authorities A A
E. Parent representatives A A
F. Women A A
G. Students A A
H. Other (specify A A
A A
Rol e of s 5.6. What role do repr esen| A 1Theyare merely
parents in the parents have in CGS decisiomakin@® informed of decisions
CGS made
A 2.They express
v check needs/difficulties
(Only check one A 3.They participate in
decisionmaking




Subject N° Questions Response categories
Number of Women:
Number of Men
How many womenare members of your CG5
(find the number of women out of the total num
of membeljs
EX|stetpce IOfAPE 57 Does the school have a Parefieacher g ; Lis
operationa Association (APE) '
5.8. If so, when was the last meeting of tAPE? Y A
(day/month/year
How many womenare members of your APE
(find the number of women out of the total num
of membeljs
Number of Women:
Number of Men
Existence of 5.9. Does the school have a Studektothers Group | £ 1.Yes
operational AME (AMEY /£ 2.No
5.10. If so, when was the last meeting of the AME Y A
(day/month/year
Existence of 5.11. Does the school have |/&Z lYes
operational so, when was the last meeting? £ 2.No
childrentd Number of Girls:
5.12. Howmany gflsar e member s of

organizations

organizatiof?

Number of Boys

Comment s or other information related to community participation

General or additional i nformation or comments related to this school survey
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